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ABSTRACT
AFFILIATION AND ATHLETIC PARTICIPATION AMONG AFRICAN-
AMERICAN UNIVERSITY STUDENTS: AN EXPLORATORY STUDY
MAY 1997
SUSAN ELIZABETH FLOOD, B.A. SMITH COLLEGE
M.A. UNIVERSITY OF LOWELL
Ph.D. UNIVERSITY OF MASSACHUSETTS AMHERST
Directed by: Richard P. Halgin, Ph.D.
African-American students commonly experience many personal difficulties
while attending predominantly Caucasian universities. According to the literature, these
students often report feelings of isolation and alienation, and have comparatively high
attrition rates, even when compared with members of other minority groups. Researchers
have found that for African-American students, the experience of affiliation counters
feelings of isolation. Participation in athletics is one way for students to feel that they are
important members of the university community.
This study was a qualitative investigation of small samples of African-American
and Caucasian athletes and nonathletes at a large, public, predominantly Caucasian
university. Particular attention was paid to African-American students and the
relationship between athletic participation and feelings of affiliation within the
university
community. Students participated in a semi-structured interview, completed
The
Participation Motivation Questionnaire, The Collective Self-Esteem
Survey, and the
v
Revised UCLA Loneliness Scale, and responded to selected stimuli from the T.A.T. and
R.A.T.C.
For all of the athletically involved individuals in this study, regardless of race,
athletic participation has been important throughout life. These students view their
childhood athletic involvement as having provided a valuable and enjoyable learning
experience in which they increased their self-awareness and self-confidence, and in which
they developed and used skills in cooperation and competition. At the university,
students of both races acquired valuable skills and insight that they believed would be
useful in their lives after college. For African-American students who experienced
feelings of alienation at the university, athletics gave them a peer group in which they
could feel safe and accepted. Several of the African-American students spoke about
negative experiences before college associated with their being visibly distinct from the
majority. Athletic participation gave these students a way to be visible in a positive way,
and to feel like important members of the larger university community.
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CHAPTER 1
LITERATURE REVIEW
Introduction
For many students entering college is the first experience of living away from
home. For some this may be a difficult step, as it means leaving behind established
relationships, associations and routines. Students may initially experience a sense of
social isolation and loss of affiliation with their identified group.
Many minority groups retain their cultural patterns through closer-knit family ties,
and strong community cultural orientation (Maynard, 1980). Thus, those students with
backgrounds different from most of their peers face the added task of adapting to a new
cultural environment. African-American students attending predominantly Anglo-
American universities, particularly those from predominantly African-American schools
or neighborhoods, may feel this social isolation even more acutely.
Involvement in extracurricular activities may give those who feel socially isolated
a way of becoming more involved in university life. Athletic involvement has been
shown to increase participants' self-esteem and confidence, mental and physical health
(e.g., Goldberg & Chandler, 1989; Kirshnit, Ham, & Richards, 1989; Klint & Weiss,
1987; Ryan, 1989). Student athletes also have opportunities to socialize
with peers, to
represent the institution in athletic competition, and ultimately to have an
enhanced sense
of belonging to the university community.
For many African-Americans, athletic participation has been a
positive and
rewarding experience. African-American athletes are often
visible, positive role models
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for African-American youths. African-American families and communities often value
athletic achievement more than any other activity, even at very early ages. In addition,
athletics are seen by many African-American boys as a way to "prove their manhood"
(Edwards, 1984).
Definition of Visible Minority
Although minority student adjustment to predominantly Caucasian universities
has been a focus of research, little research has been conducted in the relationship
between visibility of these students and adjustment to college. The differing ethnicity of
some individuals is not always evident in physical features; they may not be readily
recognized as minority unless they disclose their status. For those whose physical
features arc different than those of the majority culture, their status as being different
from the majority culture is immediately apparent.
Minority status can be defined in many different ways and depends on the
majority group with which the minority group is compared. According to Moghaddam
and Perreault (1987) visible minorities arc those from an ethnic or racial group that is
distinguishable from the majority group by its phenotypic characteristics (e.g., skin color,
facial features). Research has shown that those who are visibly distinct from those from
the majority culture arc more likely to experience discrimination and hold low status
positions (e.g.,Hughes & Hertel, 1990; Neal & Wilson, 1989).
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Skin color, facial features, and hair quality have played a significant role in the
treatment of African-Americans in this society, yet little psychological research has been
conducted on this relationship (Neal & Wilson, 1989). Since the days of slavery, these
"... immediately obvious and relatively stable characteristics" have been used by African-
Americans and Caucasians to make distinctions and discriminate against African-
Americans. Neal and Wilson further contend that many African-Americans relate
feelings of self-worth, intelligence, success, and attractiveness to the lightness of their
skin, broadness of their nose, and other features that distinguish them from the majority
culture.
Hughes and Hertel (1990) examined the literature presented since the 1970s on
the differential treatment of light-skinned and dark-skinned African-Americans. They
concluded that light-skinned African-Americans have benefitted from better educational,
social, and economic advantages than their dark-skinned counterparts. When controlling
for socioeconomic status, this relationship weakened but remained. In their own study
utilizing data from a 1979 to 1980 national survey in which 2,107 African-Americans
participated, Hughes and Hertel found additional support for these differences. Those
with lighter skin color had more education, greater occupational prestige, and
higher
income than those with darker skin, regardless of socioeconomic status.
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Affiliation
It is well known that it is psychologically and physiologically important for
human beings to feel as though they are part of a social network. People define and
perceive themselves in terms of groups. Group participation is helpful in forming
identity and developing a sense of psychological well-being (Allport, 1954). Social
support provides the individual with companionship, attachment, and emotional
nourishment (Newcomb & Bentler, 1986). Conversely the "loss of support,
connectedness, or a place in society" (Koteskey, Little, & Matthews, 1991, p.49) causes
depression and loneliness (Newcomb & Bentler, 1986). Affiliation is a "relationship or
interpersonal encounter that produces positive affect (love, friendship, happiness, peace)"
(Gottesfeld & Burke, 1986, p.304). Affiliation, according to Emmons (1991), is
motivated by the fear of rejection. It is the "(a) concern for or desire to establish,
maintain, or repair interpersonal relations; (b) concern with seeking approval and
attention from others; (c) making efforts to win friends; and (d) concern for avoiding
loneliness and rejection" (p. 459). Henry A. Murray in 1938 defined affiliation as the
need to "...form friendships and associations. To greet, join, and live with others. To
cooperate and converse socially with others. To love. To join groups, (p.743). In
addition, he described it as the tendency to receive gratification from harmonious
relationships and from a sense of communion. Affiliative relationships therefore
that
come from membership in a family, religious or political group, profession,
social class,
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ethnic or racial group, may bring rewards in terms of feelings of belonging and emotional
support.
According to Hill (1987) motivation for social contact has a central influence on
human behavior. Social contact can provide enjoyable affective and cognitive
stimulation, as well as positive attention, approval, and affection from others. Through
social contact individuals may experience an enhancement of feelings of self-worth and
importance, and are provided with the opportunity for social comparison, which is
important in developing and confirming personal beliefs and opinions. The individual
who is part of a social network may also receive emotional support or empathy which can
reduce the experience of negative emotions related to "fear-provoking" or stressful
situations.
Sport
Physical activity Physical activity is an integral part of the life of many
individuals. People engage in physical activity for a variety of reasons. Physical activity
includes casual activities like taking a walk as well as more formal activities like
organized athletic competition. For some individuals physical activity is a way to release
tension, stay in shape, and be with friends. For others, like professional athletes,
physical
activity in the form of sport participation is a job, a source of income, a
livelihood.
Beginning early in life, children are encouraged to go out and play, to
ride a bike,
go roller-skating or ice skating, or to get a ball and play a
game. In school, children
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participate in gym classes and learn specific rules and skills for games and sport
activities, or play informally at recess in structured or unstructured activities. By high
school, physical activity becomes more serious. Those who have developed adequate
skills to represent their school, college, or community group in competition, go on to
compete in interscholastic or inter-group sport contests. Others may continue in informal
sport activities in which competition may or may not be an important part of the
participation.
According to Messner (1989) the normal trend of athletic development is to go
higher and higher in competitive sport until the coach decides that the athlete is not big,
strong, fast, or skilled enough to compete at a higher level. By age eight or nine, boys
who are athletically talented are already beginning to be singled out and given special
attention.
It is important to note most of the literature on the topic of sport involvement
focuses on men and boys. Except in a few instances, the experience of girls and women
in sport has remained largely unexplored.
Definition of snort . According to Coakley (1990) sport can be defined as ...an
institutionalized competitive activity that involves vigorous physical exertion
or the use
of relatively complex physical skills by individuals whose participation
is motivated by a
combination of intrinsic and extrinsic factors" (p. 15). On the surface, according
to
Messner (1989), sport may provide a context in which people of
different cultural and
6
economic backgrounds are brought together (Messner, 1989). According to Frey and
Eitzen (1991) sport is a microcosm of society. "At the same time that sport is a product
of social reality however, it is also unique. No other institution, except perhaps religion,
commands the mystique, the nostalgia, the romantic ideational cultural fixation that sport
does. No other activity so paradoxically combines the serious with the frivolous,
playfulness with intensity, and the ideological with the structural" (p. 504).
According to Frey and Eitzen (1991) there is a strong societal belief that sport
participation teaches proper values such as self-discipline, sportsmanship, and an
appreciation for hard work, competition, and goal attainment in it's participants. In
addition, according to Kidd (1990), sport can potentially "... help people acquire self-
mastery in pleasurable, health-strengthening, and popularly validated skills and rituals.
Such opportunities are particularly important in societies in which work is increasingly
automated and alienating. Sport can also provide highly accessible popular dramas in
ways that strengthen community and confirm widely shared meanings" (p.41).
In describing one professional athlete's response to the sport experience, Whitson
(1990) discusses how it is "...this physicality, this potential for the sensuous experiencing
of strength and skill, that makes many kinds of sport (including the noncompetitive
pursuit of sports like swimming and skiing) so appealing, especially among those whose
daily lives do not otherwise afford such experiences of completeness and
competence" (p.
23).
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Sport in school. At all levels of education, sport has become an integral part of
the experience of the North American student. Most North American and Canadian
schools sponsor interscholastic sport teams (Coakley, 1991). Schools assemble people
from diverse segments of the community that otherwise remain separate and engage them
in a competition to control their environment, define their age-group, and set norms for
interacting among themselves and with adults (Eckert, 1989).
In school, physical activity becomes an important part of the day as it gives
children a chance to socialize, to take a break from the cognitive demands of school work,
and to release built-up energy. Involvement in sport is typically encouraged by parents,
school administrators, and community leaders who view this activity as an effective
context for learning values and beliefs, and for acquiring desirable character traits (Frey
& Eitzen, 1991).
Sport activities can be constructive and enjoyable activities for many young
adolescents. Messner (1989) points out the emotional salience of sport in the memories
of male athletes who saw athletic involvement as a valuable opportunity to interact with
fathers, brothers and uncles. According to Kirshnit, Ham, and Richards (1989) athletics
builds character, promotes "healthy" competition, encourages teamwork, and provides
children with an area of instrumental achievement. In their study of 401 fifth
to ninth
grade children, these investigators compared sport with other non-sport
leisure activities.
The results of the study showed that sport participation is associated
with higher levels ot
motivation, positive affect, and greater arousal relative to other
activities.
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Klint and Weiss (1987) studied 67 children ranging in age from 8 to 16, who were
involved in community-based gymnastics programs in the Pacific Northwest, and found
that athletes were motivated by intrinsic rather than extrinsic rewards for their athletic
participation. The strongest motives for athletic participation were competence related
(e.g., learning new skills), fitness related (e.g., getting in shape), challenge and fun. The
less important motives involved energy release, status (e.g., being noticed by others), and
other extrinsic motives (e.g., receiving ribbons and trophies).
Klint and Weiss (1987) also considered the relationship between motivation for
athletic participation and self-perception of social and athletic competence. Those who
rated themselves as having high physical competence in their sport rated affiliation and
team atmosphere as more important than the low-competence group rated this factor.
Affiliation with friends and teammates was more important for those with high social
competence than for those with lower social competence.
At the high school level, sport is central to the school's culture. Varsity athletes
are seen as serving the interests of the school and community, representing the school in
the most visible arena, and "...symbolizing all that is healthy and vigorous in American
culture" (Eckert, 1989, p. 3).
Goldberg and Chandler (1989) studied the role of athletics and academics for
1,255 high school students. They found that among high school
students, athletic
participation, especially for males, increases social status
among peers, and provides an
important means by which students can be remembered.
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Sport involvement may therefore be seen as serving multiple purposes for young
people. Sport involvement gives youths a means by which they can release energy,
socialize, and build self-confidence.
College sport. At the university level, some institutions rely on athletic teams to
enhance their national visibility. Such endeavors can involve tremendous expenditures of
money or bring in considerable income. It is not uncommon, according to Coakley
(1991), for a college team to attract more attention than its academic programs.
According to Edwards (1984) collegiate sport programs spend more than a half
billion dollars a year, and generate billions of dollars for "... promoters, amateur sport
governing organizations, broadcast networks, advertising and other commercial interests,
legal and illegal gambling, and for universities themselves from broadcast and gate
receipts as well as from sports-motivated alumni philanthropy and legislative generosity
in complying with university budget requests. In short, NCAA division 1 football and
basketball are big business" (p.5). Although the university as a whole is responsible for
the salaries and operating expenses of these big money-making programs, these programs
also subsidize non-revenue sport programs (Rhatigan, 1 984).
Eitzen and Purdy (1986) looked at intercollegiate athletic experience of those
competing at the highest level of intercollegiate athletic competition. They
contend that
^physical and emotional welfare of athletes is secondary to their
athletic performance.
Sport as a pleasurable activity is an irrelevant consideration
in the climate of big-time
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collegiate sport. For these universities, "... winning and the money generated are
paramount. The evils resulting in this milieu are not the result of the malevolent
personalities of coaches but a perverse system" (p. 1 5).
Top athletes can also be personally affected by the notoriety that comes with this
status. According to Edwards (1984), "The top athlete in basketball knows that he is one
of the best in the world, not just this country. One would suspect that for some student-
athletes a portion of their personal identity is tied to their role as an athlete. It is heady
stuff to be written about, talked about, and idealized by fans...
" (p. 46).
Intercollegiate athletic participation may be for some a step toward a professional
career, and for others the last opportunity to play competitively. At many colleges and
universities whose athletic programs receive national attention, athletes receive personal
rewards such as recognition, scholarships, as well as campus-wide, regional, and even
national attention.
In their study of motivation for intercollegiate athletic participation. Flood and
Hellstedt (1991) found that among the 161 intercollegiate athletes, the highest rated
motives were: staying in shape, skill improvement, winning, the challenge, excitement,
and competition. Women rated affiliation to the university community as particularly
important and reported that their involvement in the athletics program helps them to
feel
more a part of the university community. Males rated winning, competition,
and
challenge significantly more important.
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In his study involving 185 university students Dwyer (1992) found that the most
important motives for athletic participation were: maintaining fitness, experiencing fun.
excitement and challenge, and improving skills. The least important motives for this
group were: maintaining and developing friendships, obtaining achievement status,
experiencing teamwork and team spirit, and being on a team.
Athletic participation, according to Ryan (1989), may provide a positive balance
between physical and mental exertion. Ryan found a positive relationship between self-
reported changes in interpersonal skills and leadership abilities with athletic participation.
He theorized that the analytic skills involved in decision making in athletics may increase
self-esteem and interpersonal interactions, and the development of skills that can be
applied in alternative situations. Athletes also reported greater satisfaction with the
college experience than nonathletes. According to Ryan, this difference may stem from
the fact that athletes are given special status by peers, school administrators and the
community; they may have to have more contact with school personnel, and may spend
more time on campus.
Stone and Strange (1989) looked at 238 college students, approximately half of
whom were intercollegiate athletes, and found that athletes were less involved in
extracurricular activities than nonathletes. The differences, the authors theorize, may
be
due to the limited amount of time athletes have to devote to out-ot-class
college
experiences. On the other hand, the team structure of varsity competition is
similar in
many ways to a formal student organization or club and may
therefore serve lor athletes
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the same role that they serve for non-athletes. Opportunities for interaction, leadership,
and development of skills are experiences associated with athletic team membership. It is
clear that athletes and nonathletes have different experiences in college. Athletes report
greater satisfaction with their collegiate experience, and, although they tend to have
demanding schedules, they seem to derive social and recreational benefit from their sport
participation.
Pascarella and Smart (1991) looked at former inter-collegiate athletes and
nonathlete college students who participated in a national survey in 1971 when they
entered college, and in a 1980 follow-up study. Subjects were 290 African-American and
1,716 Caucasian men. The authors looked at the effect of athletic participation on
collegiate experience and found that athletic participation had a direct positive impact on
social involvement in college, and satisfaction with college, academic achievement,
bachelor's degree completion as of 1980, and 1980 social self-esteem. Analysis of racial
differences revealed that athletic participation had a stronger impact on college social
involvement and 1980 social self-esteem for African-American men than it did tor
Caucasian men. According to Pascarella and Smart these findings supported previous
research that suggested that collegiate athletic participation positively effects the
college
experience as well as has long-term positive effects.
Messner (1989) conducted 30 open-ended, in-depth interviews with adult
male
former athletes to investigate the effect of organized sport
participation on the
development of masculinity. Messner concluded that most men
continue to watch, talk
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about and identify with a sport long after college. Consequently, Messner found that
sport participation remained important to his sample, because success in high school or
college athletics enhanced adult status with other men and "opened doors" for them in
their present professions and community affairs.
Fan involvement. Athletics is also important for fans. It not only provides
entertainment, but gives fans the opportunity to feel more a part of the university
community. An individual's identity is an important part of the self-concept that comes
from membership in social
groups, together with the value and emotional significance attached to this membership
(Murrell & Dietz, 1992).
People who live in cities tend to attach themselves more strongly to sport teams in
order to satisfy the need for belonging and identity that their "de-individualized" city
cannot provide (Murrell & Dietz, 1992). In one study, Schurr, Ruble, and Ellen (1985)
found that students whose hometowns are closer to the university are less likely to attend
their university's basketball game than those whose hometowns are farther away. The
researchers concluded that those from distant home towns may have a more developed
identification with the university and its teams.
Schurr, Ruble, and Ellen (1985) also found that race and gender are
important
predictors of game attendance. The proportion of African-American
students who
attended was higher than that of Caucasian students, and
more males than female
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attended. In a follow-up study, Schurr, Wittig, Ruble and Ellen (1988) found that
African-American students are more likely to attend games than Caucasian students, and
Caucasian females are the least likely to attend.
Minority athletic involvement. While some researchers agree that the positive
aspects of sport involvement are equally beneficial to people of all races, others question
the role of sport participation for minorities (Edwards, 1984; Frey & Eitzen, 1991). For
some minorities who see sport as a means of achieving a higher and more stable
economic and social level, sport appears on the surface, to be a viable means to this end.
Unfortunately, the reality differs from the idealized fantasy. For the overwhelming
majority, sport for minorities is an unlikely way to achieve status and success. According
to 1980 U.S. Department of Commerce statistics, the probability of becoming a
professional athlete is so limited that for 99+% of the population, "... the probability of
becoming a professional athlete is, realistically, a pipe dream" (Leonard & Reyman,
1988, p. 163). There is another view however, in which sport can be seen as reflecting
the values and mores of society at large, and the racism that is inherent in America (Fre\
& Eitzen. 1991). African-Americans in sport, as in society, according to Frey and Eitzen,
do not have equal opportunity, do not receive equal rewards for equal performance
when
compared to Caucasians, and have dismal prospects for lucrative careers beyond
athletics.
Sport in modem society sometimes undermines the values that it attempts to enshrine
(Kidd, 1990). According to Messner (1989), in competition
people have equal
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opportunity, meritocracy, and democracy. However, once the sport event is over, players
return to the outside social arena of ethnic and class stratification.
Sport emerged as a social institution in the 1 9th and 20th centuries in response to
a shifting constellation of class and gender dynamics. According to Majors (1990),
working class men and women of color could not compete with majority men from upper
classes thus sport became an important institution that supported and reproduced male
dominance in society, and maintained the marginality of working class men, men of
color, and women.
According to Messner (1989), sport is a way for upper-class men to affirm their
dominance over women and lower-class men as it "provides an important context in
which traditional concepts of masculine superiority... are shored up" (p.79). This ideal is
constructed and naturalized through sport; thus, sport becomes important in terms of
constructing and validating their status within privileged male peer groups.
For men from lower socioeconomic backgrounds, Messner (1989) found that
sport was not seen as an added proof of masculinity, but as the only hope of achieving
"public male status." By high school, class and ethnic inequality becomes obvious,
especially for those who attend socio-economically heterogeneous schools. For those
from low socioeconomic backgrounds, the poor quality of school, attitudes of teachers
and coaches, and the antieducation environment within male peer groups cause
them to
feel that it is unlikely that they will be able to succeed as students.
Because nice clothes,
cars, and other signs of status are unavailable to lower status young
men, sport takes on
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added importance in constructing the masculine role and becomes the arena in which they
attempt to "show their stuff."
A disproportionately large number of African-Americans are being channeled by
the media, education, the economy, and the African-American family into sport
(Messner, 1990). They aspire to become professional athletes like many of their sport
heroes, despite the overwhelming odds against becoming professional athletes and stars
(Edwards, 1984). Since World War II, and especially the latter part of the century, sport
in the U.S. has been dominated by African-American men (Majors, 1990).
Frey and Eitzen (1991) contend that there is a cultural myth that the United States
is an open society and that athletic excellence is an avenue of upward mobility.
According to 1988 statistics, African-American athletes are prevalent in professional
sport programs. Although African-Americans comprise only 1 1-12% of the U.S.
population, they comprise 21% of all major league baseball players, 57% of all
professional football players, and 73% of all professional basketball players. Many
African-American professional athletes are highly paid, some the highest in their sport.
For those who choose to pursue sport involvement in school, there are certain
struggles and compromises that have to be made. Edwards (1984) refers to the
systematic exploitation" of the collegiate athlete which begins in grammar school
or
junior high. Few high school districts have minimum academic achievement
standards
set as a condition for sport participation eligibility.
Edwards concludes that at the end of
their high school eligibility, little has been expected of
them academically and
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intellectually. "Thus, the "dumbjock" is not born, he is being systematically created
(P-7)."
According to Lee and Rotella (1991) African-American athletes at predominantly
Caucasian institutions often feel they have to "live in two different worlds" (p.369) by
maintaining their African-American culture and fitting into the new culture of the
institution; this feeling can be a major source of conflict and struggle. For some, the
conflict is resolved by the student compromising some of what the authors refer to as
"aspects of their identity as African-Americans." Others resolve the conflict by becoming
bicultural. In this way they can adopt the attitudes and values of the institution without
compromising those associated with their own ethnic group. The latter resolution allows
athletes to "make it" in sport and education without having to compromise themselves in
the process.
Collegiate athletes may lose valuable class time as a result of their participation.
Rhatigan (1984) reviewed a spring semester schedule of the Big Ten, Big Eight, and
Missouri Valley Conferences in basketball and found that student-athletes missed an
average of eight school days or 17.3% of the total number of school days in a college
semester due to away games. When NCAA Division 1 teams make it to post-season
play, students miss another 2-6% of their class days. No other students, according to
Rhatigan, are required to miss 15-20% of their class work to receive college
funding.
In addition to missed school days, intercollegiate student athletes
may have to
make arrangements for missed class notes, assignments, quizzes and
exams. Student-
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athletes also have a minimum number of credits they must carry each semester to remain
eligible. Thus, it is unlikely that they can drop courses that do not mesh with their
schedules; or if they are failing, it is less likely that they will have time to make work up.
Edwards (1984) also discussed the phenomenal dedication of energy and commitment to
a sport such as college basketball, and contended that this level of commitment makes
rigorous academic pursuit impossible.
African-American Participation in Higher Education
The civil rights movement of the 1960s resulted in efforts to improve the status of
African-Americans in the United States. One such effort involved increasing African-
American access to higher education. Predominantly Anglo-American institutions based
on Anglo-Saxon, Euro-American values, were founded to educate the Caucasian middle
class. The cultural values of such institutions influence the direction in which educators
attempt to move students, the way in which student behavior is evaluated, and the
knowledge base that is used to explain student development. Because educators at
predominantly Caucasian institutions have relied on a body of knowledge that supports
and reinforces Euro-American values, they are often unsuccessful in responding to the
educational and cultural needs of African-American students (McEwen, Roper, Bryant, &
Langa, 1990).
The large influx of African-American individuals into higher education in the
1960s created an educational challenge for colleges and universities regarding
how to
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fulfill the needs of this new population (McEwen, et al. 1 990). In response, many
institutions diversified their curricula to include different cultures, and attracted faculty
and staff of different racial and ethnic groups. Despite these efforts, African-American
students continue to report more dissatisfaction with, and have a higher attrition rate from
colleges and universities than Caucasian and other minority student populations
(e.g., Allen, 1988; Hughes, 1987; McCauley, 1988; Suen, 1983)
The educational system has norms for behavior and standards by which these
behaviors are judged. Emphasis is placed on conformity in dress, lifestyle, and
communication patterns. Those who differ are considered different, difficult or defiant.
Many minority students cannot fit into these norms of behavior. Those who live in
campus housing may find it even more difficult and as a result, find they have to change
their life style or leave. Such conditions create stress which affects academic
performance.
Research has shown that the adjustment of minority students to predominantly
Caucasian institutions can be a difficult one. Maynard (1980) found that minority
students are often overwhelmed and feel lost at large predominantly Caucasian
universities. Unless they are assertive, responsible, and articulate, many are not able to
negotiate the system. Misunderstandings and conflicts arise for these students due to
cultural and behavioral differences, and students may be placed in conflicting situations
in which their standards, values, and behaviors do not match the expectations of the
university's culture. Minority students entering predominantly White environments may
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also be faced with new expectations and norms on which their behavior will be judged.
This may place the minorities in an awkward situation of wanting to remain loyal to the
culture in which they grew up, but having to espouse that of the dominant culture in order
to succeed (Allport, 1954).
Social support for African-American students on predominantly Caucasian
campuses is important for survival. Such support positively affects social, emotional,
intellectual, and spiritual development (Griffin, 1991). On predominantly Caucasian
campuses, affiliation can counter the social isolation encountered by these students.
Some African-American students fulfill this need outside of the campus through the
Black community, Black churches, and the extended family (McEwen, et al. 1990).
In an older study by Hughes (1987), according to statistics from the U.S. Bureau
of Census, despite an increase in the number of African-American students enrolled in
high school, there has been a steady decline of African-American students enrolled in
higher education. This mirrors the trend in the decline in the number of African-
American faculty as well.
Hughes (1987) utilized data from the National Survey of African-American
College Students, a 1981 cross-sectional study of 1,050 African-American college
students across the country. The sample for this study consisted of 327 respondents. The
results of the study show that students who report better relationships with faculty and
more participation in African-American organization activities, claim higher social
involvement, better integration in and satisfaction with the general campus
social life.
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African-American students attending predominantly Caucasian colleges nm\
universities. Minority students in colleges and universities with small minority
communities often experience loneliness and depression due to their isolation. For
African-American students at predominantly Caucasian institutions, feeling affiliated
with the university community plays a significant role in survival, success, and personal
development (McEwen, et al., 1990).
McCauley (1988) randomly selected 534 students from a predominantly
Caucasian, suburban university to examine African-American students at predominantly
Caucasian institutions, and to identify predictor variables for attrition of this population.
In this study African-American students' attrition rate was higher than that of Caucasian
students. African-American students who dropped out identified the homogeneity of the
predominantly Caucasian campus as a contributing factor to their decision to drop out of
school.
Bennett and Okinaka (1989) looked at attrition patterns and characteristics of 214
African-American, 72 Hispanic, 66 Asian, and 106 Caucasian college students at Indiana
University, a predominantly Caucasian institution. They found that African-American
and Asian students report similar levels of social and academic dissatisfaction, with
African-American students feeling particularly alienated. Hispanic and Caucasian
students were more academically and socially satisfied than African-American and Asian
students. Interestingly, Asian and African-American students who remained in school
were less satisfied than those who chose to drop out. The opposite was true for
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Caucasian and Hispanic students. These results suggest that the longer African-American
and Asian students remain on campus, the less satisfied they become with their
experience. The authors conclude that there is something in the environment that causes
growing dissatisfaction among African-American and Asian students, but this undefined
factor is not enough to cause them to drop out of school. The authors further note that of
all minority groups studied, Asian students were the most academically prepared and
successful, while African-American students were the least. They discounted academics
as the primary determinant of attrition.
Bennett and Okinaka (1989) did not investigate why African-American and Asian
students felt more isolated than did Caucasian and Hispanic students. The authors
hypothesized that this difference may be due to the fact that African-American and Asian
students are more visibly distinct from the majority culture, but this hypothesis was not
explored. The authors recommended qualitative follow-up research to uncover the
discrepancy between the different races.
DeSousa and King (1992) mailed questionnaires to 320 African-American and
Caucasian undergraduates at a predominantly Caucasian midwestem university. The
authors investigated the effects of collegiate involvement on collegiate experience and
found that African-American students were more involved than their Caucasian counter-
parts in the use of the library, in campus center sponsored activities, and in clubs and
organizations. The authors suggested that the involvement of African-American students
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in campus activities may be the result of attempts by these students to become more
involved and thereby reduce feelings of isolation.
Dillard (1989) conducted a study of 430 undergraduate students at a
predominantly Caucasian university in the southwest; 1 12 African-American, 43
Caribbean and 275 Caucasian students participated in the study. University satisfaction
was found to be significantly different for the three groups. More specifically,
compensation (the amount of work done for the grade received), working conditions, and
the quality of education were rated significantly higher by Caribbean than African-
American students. Caucasian students rated social life as significantly more important
than the other groups. African-American students reported being more dissatisfied with
the social opportunities than their Caribbean counterparts. African-American and
Caucasian students reported being less satisfied with faculty and professional services.
Griffin (1991) reviewed literature on the adjustment of African-American students
to predominantly Caucasian universities. Social integration according to Griffin, is "... a
process by which students become acclimated to the university environment and perceive
themselves as members of the university community" (p. 236). Therefore, when these
students feel more a part of, and included in the university's social environment, they are
more likely to persist and graduate.
Suen (1983) looked at the relationship between feelings of alienation and attrition
of African-American and Caucasian college students at a predominantly Caucasian
institution. Questionnaires were received from 67 African-American and 1 5 1 Caucasian
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students at a medium-sized, public, four-year university in the Midwest. African-
American students scored higher on all dimensions of alienation, and significantly higher
on social estrangement than did Caucasian students. Suen used an alienation scale
designed to assess feelings of alienation on the university campus. The author stated that
other studies are limited because of their reliance on scales that tap feelings of societal
isolation as well as isolation on campus. In this study, Suen distinguished these two
sources of alienation. According to Loo and Rolison (1986) individuals may experience
one or both of these sources of alienation. They may not however, necessarily be related.
Guloyan (1986) administered surveys to 500 urban university freshmen.
Unfortunately, all minorities were grouped into one category, non-Caucasian, so sub-
group differences could not be discerned from the data. Guloyan found significant
differences between Caucasian and non-Caucasian students about the university, dating,
friendship, social activities, and personal attitudes. Both Caucasian and non-Caucasian
students shared concerns over academic and financial problems. Non-Caucasian students
however, were less satisfied with their social concerns. The author contended that
minority students feel as though social opportunities on campus are designed for
Caucasian students; consequently, they participate less in social activities, thus
perpetuating the cycle of alienation.
Loo and Rolison (1986) interviewed 163 undergraduates, 76% of whom were
minority students, from a small, public university in California. All but the Asian-
American students were interviewed by a same-race interviewer, as no Asian-American
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students participated in the interviewing process. Sociocultural alienation of minority
students was significantly greater than that of Caucasian students. Sociocultural
alienation was measured in terms of how much students felt that the university reflects
their values, and how socially integrated into the university they feel. African-American
and Hispanic students reported greater feelings of isolation and less integration than
Caucasian and Asian students. African-American and Hispanic students also felt
underprepared academically; adjusting to the "culture shock" of the predominantly
Caucasian environment took away from energy that should have been directed toward
academics.
In terms of attrition rates and ethnic group, no differences were found in the
proportion of minorities and Caucasian students who drop out of school. Differences
were found however, in reasons that students drop out. Caucasian students were
primarily influenced by academic factors, while minorities were influenced by both
Sociocultural alienation and academics. Because minority students expressed positive
academic satisfaction, which was measured by quality of student-faculty relationships
and satisfaction with the quality of education, the authors concluded that this satisfaction
must therefore temper the negative experiences of isolation and underpreparadness that
these students face and that negatively affect their collegiate experience.
Lewis (1987) randomly selected 100 African-American students from the Georgia
State University's Minority Freshman Retention Program and asked them questions
concerning their university experience. The overwhelming majority of students felt that
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(a) it was necessary to have academic and social support programs for African-American
students; (b) small group discussions on adjustment issues with faculty would be useful;
(c) informal contact with faculty would help minority student retention; and (d) social
activities were necessary to facilitate African-American student adjustment and retention.
The majority of students said that they would use a support service for academic,
adjustment, racial or social problems, and to obtain information about other services
available on campus.
In summary, there are consistent findings emerging from the research on the
experience of minority students on predominantly Caucasian campuses. These students
feel more isolated, and African-American students in particular, report higher levels of
alienation. Several investigators have suggested that these feelings of alienation are the
basis of the comparably higher rate of attrition among African-American students.
Comparison of African-American students at predominantly African-American
and those at Caucasian universities. Cheatham, Tomlinson, and Ward (1990) reviewed
research on the experience of African-American students in predominantly Caucasian
institutions. They conclude that African-American students in predominantly African-
American environments are provided with more nurturance, and have healthier cognitive
and emotional development than those in predominantly Caucasian environments.
Further, the psychological cost of pursuing higher education is lessened, and there is a
slowing of political, social, personal and intellectual growth for African-Americans who
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are educated in predominantly Caucasian environments. Others argue, according to
Cheatham et al., that in a predominantly African-American environment the African-
American student is able to develop a healthier sense of self and an awareness of history
and culture.
Cheatham et al., (1990) conducted their own study of the differences in
experience of African-American students on predominantly African-American and
predominantly Caucasian campuses. Participants in the study were 211 African-
American students at a predominantly African-American, and 1 16 African-American
students at a predominantly Caucasian institution, both in the same northern city. The
researchers found that those at predominantly Caucasian institution were more aware of
culture and history. The researchers, however, could not identify the primary source for
this difference, nor could they find evidence to support the claim that stagnation of
identity growth is experienced by those at the predominantly Caucasian institution. The
researchers theorized that the increased cultural and historical awareness of those on
predominantly African-American campuses may have been due to the paucity of African-
American resources at predominantly Caucasian institutions; perhaps African-American
students seek out and engage in activities that promote cultural and historical awareness.
Hughes (1987) investigated the development of African-American students on
predominantly Caucasian campuses. She conducted a qualitative study using open-ended
questions with 50 women and 29 men from predominantly African-American and
predominantly Caucasian institutions. Hughes found that African-American students at
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predominantly Caucasian institutions are preoccupied with their intellectual survival and
realize that their social, personal, emotional, and cultural development will be delayed
because of the university's unpreparedness to plan for and respond to their social and
developmental needs.
Hughes (1987) concluded that minorities experience greater stress due to racial
discrimination and hostility encountered in their social environment. African-American
men are especially traumatized on campuses on which the majority of the students are
Caucasian; they feel high levels of guardedness and rigidity, feelings which in turn
further alienate them.
Nottingham, Rosen, and Parks (1992) randomly selected 202 African-American
students, some from a predominantly Caucasian, and some from a predominantly
African-American campus, to investigate the collegiate experience of African-Americans.
The researchers contend that these students suffer as a result of difficult psychological
and social adjustment. The authors cite research on non-academic, psychosocial, and
contextual factors such as self-concept, ethnic ideology, relationships to faculty, feelings
and experiences of racism and discrimination, and feelings of social isolation as strong
predictors of negative experience for these students.
Nottingham et al. ( 1992) found that those on predominantly African-American
campuses were more culturally and socially active. Those on predominantly Caucasian
campuses felt more socially estranged. The more alienated these students felt, the higher
their levels of depression and hopelessness, and the lower their self-esteem. Those on
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predominantly Caucasian campuses also felt more isolated and reported that there were
fewer opportunities to meet people. The authors attributed the increased isolation of
those on predominantly Caucasian campuses to the minimal number of African-American
students on these campuses.
Summary
Minority students on predominantly Caucasian college and university campuses
are more socially isolated than their Caucasian counterparts. African-American students
in particular experience a greater sense of alienation than do other minority groups.
African-Americans are visibly distinct from the majority population. This visibility
enhances the possibility of differential and often discriminatory treatment which would
affect feelings of alienation. For those who strive for connectedness to their social
environment, feeling affiliated with the community can counter feelings of isolation and
loneliness. Students who feel affiliated with the campus community may in turn be more
able to adapt to the university environment and optimize the social, academic and
professional resources available.
One solution to minority student estrangement in predominantly Caucasian
environments is to increase affiliation to the community through athletic participation.
The team atmosphere of athletic participation may engender feelings such as camaraderie
and a sense of belonging to a smaller community within the larger institution. Athletic
participation in the African-American community has historically been encouraged.
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Although the chances of becoming a professional athlete are slim, athletic participation
has been a way for African-American men in particular, to excel where other more
traditional means of achieving success and social status are less available. Athletic
involvement builds self-esteem, physical strength, and fitness, and positively affects the
collegiate experience and personal well being of its participants. Athletes can use many
of the skills they have acquired in sports and generalize these skills to other parts of their
later lives. Athletics also remains important in terms of connection to others long after
their collegiate involvement ends.
This study was a qualitative investigation of differences between African-
American athletes and non-athletes. Consideration was given to the differences in
experiences of Caucasian athletes and non-athletes.
As noted previously, most research studies have focused on boys and men in
sport. Explicit discussion of gender differences in sport was beyond the scope of the
present study. Males and females, however, were included in this study in order that the
experience of students of both genders be explored and better understood.
This study addressed the following questions:
Question 1 : In what ways do race and athletic participation interact to affect
feelings of affiliation within the university community? More specifically, to what extent
does athletic participation enhance feelings of belonging to the university community and
help young people to break through racial barriers, and how does race affect feelings of
belonging to or feeling alienated from the university community.
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Question 2: In what way does collegiate athletic participation affect the athlete's
sense of self, both within and outside the university community?
Question 3: In what ways does athletic involvement during youth affect sense of
self as a young adult?
Question 4: In what ways does status as a visible minority affect a student's sense
of self?
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CHAPTER 2
METHOD
Subjects
Subjects for this study were 16 undergraduate students at a large, predominantly
White, public university in the northeast. There are approximately 1 6,000 undergraduate
students enrolled at the university, approximately 3% ofwhom are African-American.
African-American students make up the third largest minority population at the
University behind Asian/Pacific Islander, and Hispanic students.
Subjects were drawn from the undergraduate subject pool and came to the study
through word of mouth. Students who identified themselves as African-American and
who were currently involved in an organized, competitive athletic program at the
University were asked to participate. Matched groups (by age and gender) of African-
American non-athletes, Caucasian athletes and non-athletes were also chosen from the
subject pool to participate in the study.
The Instruments
The Participation Motivation Questionnaire. (P.M.Q.) The Participation
Motivation Questionnaire by Gill, Gross, and Huddelston (1983) is a 30 item scale. Each
item represents a motive for participating in a youth sport program. Subjects were asked
to rate each motive as "important," "somewhat important," or "not at all important as a
reason for participating in a sport program.
Dwyer (1992) investigated the internal structure of the questionnaire in the
context of adult participation motives in physical activity. The author assumed that the
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dimensions of motivation measured by the questionnaire are the same for adults and for
younger participants. To allow for greater response variability for the adult population in
his study, Dwyer increased the response options remaining with the Likert-type format
from three to five. As in the original study, Dwyer's factor analysis revealed a six-factor
solution. Dwyer’s solution differed in that "energy release," a factor in the original
analysis, was dropped, and items with factor loadings of less than
.40, which deviated
from the content of the remaining items comprising each factor were eliminated, leaving
a 20-item scale whose internal consistency is higher than that of the original study.
The Revised UCLA Loneliness Scale
.
(R-UCLA) The Revised UCLA Loneliness
Scale (Russell, Peplau, & Ferguson, 1978) is a 20-item scale. Respondents are asked to
rate, on a Likert-type scale, how often they feel the way each statement suggests.
Respondents are asked to choose between the following four options; "often feel this
way," "sometimes," "rarely," and "never."
Factor analysis on the scale yielded a three-factor solution which accounted for
55.6% of the variance (Austin, 1983). The 10 items that comprise Factor I, Intimate
Others, is characterized by isolation, a lack of others to disclose to, and a feeling of
exclusion. Factor II, Social Others, is comprised of five items that suggest loneliness
stemming from not having a social network with which to connect. Factor III, Belonging
and Affiliation, is comprised of six items relating to the lack of affiliation, the feeling ol
not belonging to or part of any significant group of others. McWhirter (1991) in his
factor analysis of the R-UCLA, relabelled Factor III as "Affiliative Environment" because
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he believed that the original label did not described, like the first two factors, the
experience of loneliness, but rather a sense of affiliation and belonging.
Ihe Collective Self-Esteem Scale
.
(C.S.E.S.) The Collective Self-Esteem Scale
(Crocker & Luhtanen, 1 990) is a 20-item Likert-type, 7-point scale on which respondents
are asked to rate aspects of group identity across four dimensions: membership esteem,
private esteem, public esteem, and identity esteem. Murrell and Deitz (1992) describe
private esteem as the "individualistic aspects of collective esteem" (p. 31). Membership
esteem is described as measuring the individual's evaluation of his or her group
membership. Public esteem refers to another's evaluation of one's group. Identity esteem
refers to the extent to which group membership is important to an individual's self-
concept.
Murrell and Dietz (1992) reported their findings from their factor analysis of the
scale items. As in the Crocker and Luhtanen (1990) study, their factor analysis revealed a
four-factor solution that accounted for 61% of the variance. The factors identified as the
indices of collective esteem were reported with their reliability coefficients as follows:
.79 for membership esteem, .81 for identity esteem, .91 for private esteem, and .92 for
public esteem.
The Thematic Annercention Test . (T.A.T.) The Thematic Apperception Test was
used to elucidate students' desires and conflicts about interpersonal relationships.
According to Westen (1991), the T.A.T. is particularly good for this type of assessment
because the stimuli in the T.A.T are unambiguously social; thus it is likely that
subjects
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will provide access to their cognitive and affective-motivational patterns in terms of their
interpersonal functioning. Students were given five cards from the T.A.T. cards 1 2
12BG, 13B, and 18BM.
Roberts Apperception Test for Children. (R.A.T.C.) The Roberts Apperception
Test for Children (R.A.T.C.) was developed by McArthur and Roberts in 1982 to be used
with children between the ages of 6 and 15 (Palomares, Crowley, Worchel, Olson, & Rae,
1991). Each card depicts a common childhood situation that involves peers, parents, and
school. Stories derived from the cards are hypothesized to measure children's personality
characteristics and emotional functioning.
Two cards were selected from the R.A.T.C., (card 6B for the men and 6G for the
women). Card 6B depicts three boys, two who appear to be Caucasian, and one who
appears to be African-American. Card 6G is of three girls in the same position as the
boys. The children look to be in a conversation. As with the T.A.T. cards, these stimuli
were used to elucidate emotional responses to interpersonal situations.
Semi-Structured Interview . The interview questions covered three topic areas:
(1) The role athletics plays in the life of the individual, (2) the importance of affiliation in
the student's life, and (3) the role of race in the student's life.
Subjects were asked to discuss salient memories of athletics in their childhood
both as a participant and as an observer. Subjects were also asked to discuss how they
view their current athletic participation as it relates to their identity as a student, as a
young adult, and as a member of a minority group at the University and in the United
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States. How students see their athletic participation after college was also an area of
discussion.
Subjects were asked to discuss how they view affiliation as a drive and how it
affects their experience as a minority. Subjects were asked to look at the importance of
feeling affiliated to the different communities of which they were a part while growing
up, and how the drive to feel affiliated varied with the ethnic make-up of the community
in question, and in what way(s) their need for affiliation was fulfilled.
Procedure
Sixteen students were invited to participate in the study: Four students who
identified themselves as African-American and who were currently on an intercollegiate
athletic team, and comparison groups of African-American non-athletes, Caucasian
athletes, and Caucasian non-athletes. I interviewed each student individually.
I discussed with students the fact that, although I would change their names in the
text, their identities might be recognizable from the details of their lives which they
shared. None of the subjects raised concerns about this matter. All subjects gave written
permission to tape the interviews and the administration of the T.A.T. and R.A.T.C.
Each student was given the three scales to fill out at the beginning of the
interview, and then given the five T.A.T. cards and the gender appropriate R.A.T.C. card.
It was my intention to derive qualitative information from the scales, which could be used
to make general comparisons between groups to elucidate interview responses.
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CHAPTER 3
THE PARTICIPANTS
Each student is introduced below, beginning with the African-American athletes.
A brief biographical sketch of each student is also included.
The African-American Athletes
These students shared with me their experiences of athletics as children and at the
University. All four of these students grew up in the Boston area. Christina and Renee,
the two female athletes, were recruited by the University for track and were both
sprinters. Spenser and Sam were both on the football team. Neither was recruited for
their sport, but tried out for and made the team once they reached the University.
These students did not start playing organized athletics until high school when
they joined a school team, generally at the bidding of classmates who noticed they were
faster than most. Although each enjoyed his or her sport, none wanted to continue with
the sport after college.
Christina, a 20-vear-old African-American woman on the track team . Christina is
the oldest of four. Her parents are from West Africa. Christina was bom in Europe and
moved to a southern state in the United States where she lived with her family for seven
years before the family relocated to upstate New York. When Christina was in seventh
grade her family moved to a Boston suburb because of her father's work. Christina
recalled being much happier in the south than she was in New York and Boston, because
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she and one of her sisters faced racism in the north. Christina told me sadly that she was
the only Black child in her class in New York and that the other children made fun of her
because of her hair. In addition, and even more painful, were her memories of being
ridiculed in high school, particularly by the black community, because of the darkness of
her skin. It was at that time that she first became involved in track. Christina stated that
"being involved in track made it easier for me to attend that school, and it gave me a drive
to succeed."
Christina was recruited for track. She was a one of nine sprinters on the team, all
ofwhom were Black, and many ofwhom were bom and raised outside of the United
States. She was also part of a dance club, a racially mixed group of young women who
choreographed their own routines, and performed during University sports events.
Christina's involvement in track was very important to her. She enjoyed the excitement,
competition and the challenge as well as staying in shape and feeling good about herself.
According to Christina, her parents did not support her being on the track team
because they felt her grades were more important. She was disappointed that her parents
were not more supportive of this because she would have liked to share her successes
with them.
Renee, a 20-vear-old African-American woman on the track team . Renee, like
Christina, was recruited and given financial assistance. She has three older brothers and a
younger half-sister. Her father and step-mother both work. Renee was bom in West
Africa and moved to the United States when she was four. The family settled in a
predominantly Black, urban neighborhood in Boston which Renee described as the
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ghetto." According to Renee, her family originally settled in this neighborhood to "... get
our feet on the ground, just get settled or whatever, then move on to bigger, better
things. When her stepmother was mugged, the family decided to move out of that
neighborhood into a safer one. When she was 10, her family relocated to a
predominantly White suburb in the Boston area.
Renee described her transition to the predominantly White neighborhood as
difficult. Renee remembered being the only Black child in grade and middle school. In
high school, there were other Black students but none on the track team She stated that,
although she realized that the move was to make a better life for her family, she resented
it. Renee recalled that she felt that there was much subtle racism in her new
neighborhood that she didn't recognize it until she was older. She talked about feeling
like she had to "hang onto [her] Blackness" and that she felt like in many ways she was
unsuccessful, and had to regain her identity as a Black person when she got to high
school and college.
While growing up, Renee was a "tomboy" and said that she could always outrun
most of the kids in school. Renee first became involved in organized sports in high
school. While in high school, she ran track and played soccer. She won medals, trophies,
and awards through track and received attention for her success with that sport.
Renee stated her family was supportive of her being on the track team. Her father
however, whom Renee described as espousing more African than American traditions,
always stressed that schoolwork came first, and considered track to be a waste of time.
Her stepmother on the other hand, understood that track was something she wanted
to do,
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and supported it as long as it didn't interfere with school work and chores around the
house.
At the University, Renee was involved in a number of organizations for Black
students. Renee felt that it was important for her to be part of the Black community and
that involvement in these activities helped her achieve that goal. Renee had to drop out
of all of these extracurricular activities except track because of time. Of her track
involvement, Renee however stated that in some ways she felt set apart from other Black
women at the University because they compete for men, the other women may be jealous
of them "flaunting their bodies."
Sam, 20-vear-old African-American man on the football team . Eventually, Sam
stated, he would like to go to medical school. Sam was bom and raised in a
predominantly Black, urban neighborhood in Boston. When he was seven, his family
moved from their own apartment to an apartment attached to his grandmother's house in a
slightly "better" neighborhood. Sam's parents both worked. He described his immediate
and extended family as very close and felt they were his main social support while
growing up. According to Sam, there was gang activity in the neighborhoods where he
grew up. His parents were concerned and didn't want him exposed to the violence of the
neighborhood, because so many young people involved in the gang activity were killed or
imprisoned.
Sam went to a prestigious Boston public high school. The school is a
predominantly White public high school, but students must apply and pass an entrance
exam. His friends were mostly minority students. Sam stated he did not intentionally
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seek out other minority students as friends, but was interested in choosing friends with
whom he shared an interest, like sports or studying.
Sam started playing sports in eighth grade. "I used to like to run when I was
young. Seventh and eighth grade I'd talk a lot of trash because I was so quick. 1 was
always big but quick." He started playing football in ninth grade. In high school he also
ran track, and added wrestling at one point, but his grades started slipping, so he dropped
it. Sam received awards in high school for football and track and honorable mention for
wrestling.
Sam explained that his family supported his sport involvement because so many
of them were into sport enthusiasts. His mother at first however did not want him to play
football because she was afraid he'd get hurt, but after awhile she saw that he excelled in
it which she liked. Although people in his home neighborhood congratulated him on his
sport involvement, they also encourage Sam to put his education first.
Sam was not recruited for football, but tried out for and joined the team. At the
time of the study, he said that, although he was not receiving tuition assistance from his
participation in football, he hoped to become eligible soon. In addition, he stated that his
primary motivation for playing college football was to lessen the financial burden on his
family that was created by sending him to college.
Spenser, a 19-vear-old African-American man on the football and track teams,
and an intramural basketball participant. Spenser was considering dropping track,
because it was too much with a full course load. Spenser was not recruited for football or
track, but tried out for and made both teams when he reached the University.
42
Spenser lived with his mother, stepfather, and younger half-brother in an affluent,
predominantly White suburb west of Boston since the age of six or seven. Before the
move, he lived with his mother and extended family in Rhode Island and spent the last
few summers living there with extended family members. Spenser described the Boston
suburb as being culturally different from the Rhode Island city. Both of Spenser's parents
worked. His father was in business, and his mother went back to work as a teacher's aide
so the family could maintain their standard of living while sending Spenser to college.
Spenser was one of only two Black kids in his class in school in Massachusetts.
He recalled trying not to let it negatively affect him, but his parents and his guidance
counselors were concerned that it did. It was their concern that caused him more
discomfort than being a racial minority. Spenser's way of dealing with this discomfort
was to spend every weekend and school vacation, when he didn't have practice, in Rhode
Island, where he had a racial mix of friends and cousins with whom he was friendly.
Spenser's mother has a history of athletic participation. She majored in physical
education in college and worked in a women's prison teaching physical education.
Spenser played with a football at age three but didn't start playing organized sports until
he entered first grade. He "varsity lettered" in four sports in high school, and was captain
of three teams. Spenser felt that perhaps he did too much in high school. In addition to
his athletic participation, he was involved in peer leadership, and was student council
president and treasurer. Spenser also did some coaching for the town s athletic
association and loved it, he said, even more than his participation as a player.
Spenser didn't start playing football until he reached the University.
He would
have liked to have played, but there was no football team in his
school. Instead, Spenser
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concentrated on soccer, and was awarded state championship trophies for his high school
participation.
Spenser's family was very supportive of his athletic participation. Although he
said he was popular as a result of his athletic participation, he also noted that socially,
sports did not create a large group of friends, but a large group of fans.
African-American nonathletes
These students were quite active in organizations and support groups designed to
address the needs of the minority population on campus. Of these four, Vanessa was the
only African-American nonathlete who participated in organized athletic activities as a
child. She was not interested in pursuing sports when she came to college.
Scott, a 20-vear-old African-American man. Scott was bom and raised in New
York City in a neighborhood he described as predominantly Black and Latino, and stated
that his closest friends were Hispanic. Scott is the youngest of four. He described his
family as being "slightly above" middle-class. Scott attended a predominantly minority
high school where he enjoyed learning about other cultures and having them learn about
his.
Scott talked about being homosexual and feeling different from his heterosexual
friends in high school. He was involved in a theater group at the University which he
found to be socially fulfilling. He was also trying to start a support and social group for
gay and lesbian minority students, as the needs of these students were not being
fully
addressed in the already established gay, lesbian, and bisexual campus
organization.
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Scott talked about having been active as a child. He was involved in a variety of
organizations, such as Boy Scouts and church groups, and through these activities learned
important things about life, about himself and his potential. Scott also talked about the
importance of family and of feeling a part of an important group of people, he spoke of
the strength and support he received from them in defining himself as a young adult.
—
22-year-old African-American man. Earl transferred to the University
after a year and a half at a large, private university in Boston.
Earl is the middle child of three boys. His younger brother was a sophomore at
the University, his older one was working for a large corporation in the mid-west. His
parents are both from Africa. They both worked and attended a university to get their
Ph.D.s in education. His parents plan to return to Africa and retire once their children
have completed their education.
Earl grew up in an urban, predominantly Black section of Boston. He described
his neighborhood as a mixture of Hispanic and Black, predominantly Catholic. Earl
believed that his immediate neighborhood was safe, but that the area just "up the street"
from his house was "the hangout spot where some of the trouble occurred."
Earl's closest friends while growing up were Black, although he also socialized
with Hispanic youths. He felt there was not a division between the Black kids and the
Hispanic kids because it "kind of felt that we were all in the same situation as minorities
going through the same harassments and stuff like that with the cops."
Earl went to neighborhood schools for grade school, then went to a prestigious
public high school. He recalled that the first time he applied to that school, he
didn't want
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to go there and deal with all the school work, and so he purposefully failed the entrance
exam. His parents said "You will be going to that school;" so, he prepared for the exam
which he passed two years later.
As a teenager, Earl was involved with the local culture in which young people
were arrested, carried weapons, and got into fights. Although he stated he never carried a
weapon, many of his friends did. Earl had a terrifying period during high school in which
a young man repeatedly harassed and threatened to kill him. He had suicidal thoughts
around that time in part because of feeling isolated from others and in part because of the
pressure of the threats from this young man. The young man was involved in drugs and,
according to Earl, always had a gun. His parents wanted to call the police but he told
them that "it's not an issue of calling the cops, you deal with it. So I had to decide
whether I had to kill this person or have this person kill me." Earl told me that the young
man eventually stopped harassing him and disappeared. He does not know what became
of him.
As a child, Earl played sports, mostly pick-up basketball games. During middle
school, he played in a youth league and won a trophy. He also "played a little" football.
Earl was also involved in church activities on Sundays and was an altar boy. He talked
about having a quick temper that got him in trouble. Survival in the neighborhood was
paramount, so he spent much of his free time finding ways to survive in an environment
that was unpredictable and dangerous. Earl is a talented writer; he won a writing contest
when he was 1
3
and told me he used his writing to relax and focus his aggressive
energies.
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Earl was very much involved in the Black community on campus, and worked as
a Resident Assistant. He was involved in these activities to enhance the cultural and
educational experience for the Black community on campus. He was also part of the
honor society for students of color, and was involved in the Black Students Union. Earl
was a member of the African Student Association, an organization designed to "bring
back the African heritage which has been blocked off from just being Americanized" and
was a bi-weekly columnist for the University newspaper.
Vanessa, a 19-vear-old African American woman. Vanessa grew up in an urban,
largely Black part of Boston. Her parents were also bom and raised in Boston. Vanessa
is the youngest of three, all of whom went to the University. Vanessa described the
neighborhood where she grew up as quiet and predominantly Black, although there was a
mix of other races and age groups. She stated happily that the same neighbors have lived
there for at least 1 0 years, so everyone knew one another.
Vanessa went to Head Start for preschool. From kindergarten through high
school she went to school in a suburban school system through a program that bussed
children from the inner city into suburban public schools. Vanessa's parents were
motivated to have her educated outside of their neighborhood because her mother was a
Boston public school teacher and had observed that some of the older teachers were more
focused on moving the Black children through school rather than making sure they did
their work. Vanessa was also involved, from sixth grade through senior year
in high
school, in a summer school program at a large university in Boston,
so she spent a good
deal of time outside of the neighborhood which her parents assessed
as dangerous and as
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not a good environment for her. Vanessa noted that her closest friends growing up were
White and attributed this to being in these predominantly White environments.
Vanessa was involved in many school and community-based activities while
growing up. She ran track in elementary school, took dance classes and was involved for
a long time with gymnastics. Vanessa played musical instruments from the third grade
on. In high school she was involved in cheerleading, and in many clubs and
organizations including one organization for Black students. At the University, she was
involved in two organizations for Black students and did weight lifting to stay in shape.
According to Vanessa, she met all her friends through classes and people with whom she
lived.
Crystal, a 21 -year-old African-American woman. Crystal grew up in Boston, and
is the oldest of four siblings. Her parents were born in Haiti and came to the United
States when they were in their early 20s. Crystal's family maintains a strong Haitian
affiliation, having found a Haitian community in Boston. Crystal said that while growing
up there was a time when it wasn't "cool" to be West Indian, so for a time she felt she
had to hide this part of her identity.
The neighborhood in which she grew up was rough, notorious tor crack houses
and gang activity. Both her parents worked so she and her siblings were told to stay in
the house after school, and could only go outside on weekends. When Crystal was in her
freshman year of high school, her family moved to a predominantly White suburb. She
recalled her parents had to work two jobs each so they could attord the move. C
rystal
told me she "hates" her parents for making her move there and subjecting
her and her
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siblings to it, and feels that by moving, her parents did her a "grave disservice." Crystal
described her family as being "one bean in a pot of white rice." She recalled that they
were isolated in their new neighborhood and that the neighbors wouldn't talk to them.
Crystal attended predominantly Black, private schools in her neighborhood until
high school because her parents didn't want her in the public school system. Before the
move, Crystal had been going to high school in a predominantly White preparatory
school in a section of Boston that has historically been hostile towards Blacks. She went
there, she said, because it was a good school and she was given a scholarship to attend.
Crystal talked about being isolated in high school. She was active in high school
academic clubs, but socially felt disconnected from the other students. She describes
being terrified and feeling isolated from both the White and Black communities. Crystal
felt that she couldn't go home with her White school mates because she believed this
would put them and herself in an awkward situation. She stated that she had difficulties
with the Black community because while there were a few other Blacks in the school, she
was the only Black in the honors program so had limited contact with them, and was
considered by them to be a "goody-two-shoes."
While at the University, Crystal joined a group for Haitian students. Although she
identified with the Haitian community she felt more strongly identified with the larger
Black community so became involved in several other Black organizations on campus.
Crystal talked about feeling that it was important for the Black students to "stick
together" because the community was so small.
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Caucasian Athletes
These four students represent four different sport teams. Penny was on the track
team, Judy was a member of the dance team, Daniel was on the football team, and Travis
played lacrosse. Penny, Daniel, and Travis were recruited for their sport and given
tuition waivers. These students participated in organized athletics for as long as they can
remember, and sports played a significant role in their lives while growing up.
Penny, a 20-vear-old Caucasian woman on the track team
. Penny was recruited
for the track team and given a full scholarship. She grew up in a Boston suburb. She is
the youngest of four girls in a middle class family. Most of the families in her
neighborhood were like her, White and Catholic, and the majority of her friends growing
up were White. In fact, while growing up, Penny couldn't remember a time when she
didn't feel affiliated with those in her home community.
Penny's family has always been heavily involved in athletics. Her three older
sisters swam and two competed as a synchronized swim team. Her parents were very
involved in sports, her father playing softball with a local club. Penny recalled that she
had been an active child. Her mother bought her tap shoes at age two and she "wore them
out." Penny played youth soccer at age seven, took swimming lessons and racing, and
was also involved in church activities and groups.
Penny set several records for track in high school and attributes getting her
scholarship at the University to her success in high school track. However, she
preferred
softball to track because she enjoyed the team camaraderie of softball that is missing with
track. Penny had been advised in high school to drop softball if she did
not get the
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position of team captain in her senior year, and to concentrate on track in order to ensure
a college scholarship. Because her parents would not have been able to afford to send her
to college otherwise, she dropped softball when she did not get the position, and
continued in track.
Judy, a 23-year-old Caucasian woman on the University's danre team Judy was a
dance major her freshman year, but was convinced by her father to switch majors to
something more "serious," so changed her major according to her father's wishes. Judy is
the older of two. Her younger brother was a sophomore in college on a baseball
scholarship. Judy's family lived in the Boston suburb where Judy was bom and raised.
Her parents were bom and raised there too. She described her immediate neighborhood
as all White.
According to Judy, her family has always been very "sports oriented." Her father
played baseball and basketball in high school and just basketball in college. Her mother
never played organized sports, but Judy thought she wanted to, because she was very
active. Judy began playing sports and taking dance classes in grade school. She played
baseball until eighth grade when her Dad commented "Why don't you become a girl
now?" In high school, she switched to softball and cheerleading and was on the ski team.
In addition, Judy was involved in many clubs and was part of a singing and dancing
group.
Judy talked about her parents always having been very supportive of her and her
brother's athletic involvement. She didn't think her mother ever missed a game that her
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brother played or one of her softball games, and that they continued to be enthusiastic
about her cheerleading and dancing.
When Judy was in high school, she won the Miss Teen Massachusetts pageant.
She talked about how that was the most significant event in her life because of the high
profile nature of it, and the opportunities to travel, meet people, and intern. Judy recently
tried out for the New England Patriots Cheerleading squad and was chosen as an
alternate.
Judy was having a hard time socially this year because her friends all graduated
last year. Judy was friendly with the young women on the dance team, but all but two
this year were freshmen; since Judy was 23, it was difficult for her to relate to these
women. These feelings of isolation were reflected in the items she endorsed on the
UCLA Loneliness Scale (R-UCLA).
Daniel, a 23-vear-old Caucasian man on the football team . Daniel was recruited
for football, and given a full scholarship. Daniel grew up in a Boston suburb. He is the
middle child of three boys. His father worked, and his mother stayed at home. Daniel
recalled having always been spoiled by his parents, and getting everything he wanted.
While growing up, Daniel and his family moved three times within the greater
Boston area. Their first house was in a middle-class, suburban neighborhood. When
Daniel was 12, his parents separated, so he moved with his mother into what Daniel
refers to as "the projects," a largely minority, partially subsidized community. Daniel
lived there for four years; when his parents reunited, he moved to an upper-middle class,
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predominantly elderly neighborhood "in the woods,” in a nearby city, on a lot adjacent to
his grandmother's property.
Daniel went to private school from kindergarten on up, so his friends were ones
from school rather than from the neighborhood. While living in the "projects" however,
he came to know and to be involved with the kids and the culture there. He talked about
the kids being tougher, smarter, and less vulnerable than his private school friends. There
were many fights, the most important characteristic of a boy was that he be "street-smart"
and a good athlete. Boys in the neighborhood were very competitive about who was the
most athletic, the smartest, toughest, and most clever.
As a child, Daniel started in organized sports playing T-ball and Pop Warner
football. In high school, he played football and was well known in his and surrounding
towns. On one occasion in high school he even appeared in Sports Illustrated. Daniel
was recruited for football and offered full scholarships to competitive schools with
nationally known football teams. He stated that he turned them down to attend this
university. According to Daniel, he was not so gifted academically but he felt that he was
heavily recruited because of his football skills. Daniel's brother also played football and
was similarly recruited by big name schools.
At the time of the study, Daniel was not playing football due to an injury. In the
interview, he talked about his feelings of frustration at not being able to play, his feelings
of isolation and loneliness as a result of being sidelined, and the lack of motivation and
loss of structure that he was experiencing by not being on the team.
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Travis, a 19-year-old Caucasian man on the lac rosse team. Travis was recruited
for lacrosse and was given a full scholarship.
Travis was bom and raised on Long Island. He has one older brother. His father
was in the Marines and now works as a manager in a shipping company. His mother is a
homemaker. Travis described the neighborhood he grew up in as "suburban," and fairly
homogeneous in terms of race, economic status, and religion. According to Travis, all the
families in his neighborhood knew one another. He played with the local kids as a child,
and his parents were friends with their parents.
Travis has been playing sports since he was three or four. His brother played
sports too, but stopped playing in junior high school and turned to computers. Travis
recalled that all the kids in the neighborhood were involved in sports. Travis played
soccer, baseball, and lacrosse. He played soccer through his senior year in high school,
but stopped baseball in fourth grade when he got hit in the head by a pitch. Travis began
playing lacrosse in sixth grade. He was pleased that the high school he attended had a big
lacrosse program, and that this helped him to feel like he would fit in there.
Travis' father was really involved in sports and wanted both boys to play. His
father volunteered to coach their youth sports, and came to every game. His mother came
to every game as a spectator. Travis' parents were supportive of his collegiate sport
involvement, and continued to support his brother's computer career as well.
Travis stated that when he planned for college, he planned for his academic future
as well as for lacrosse, both of which were equally important. Besides the lacrosse team,
Travis was on the student Athletic Advisor Committee. Lacrosse is a Division 1 sport at
the University, and the majority of the players are recruited for the team. Travis felt,
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however, that the team was alienated on campus because, as a team, they didn't have a
good reputation academically.
Caucasian Nonathletes
Like the Caucasian athletes, athletics played a significant role in the lives of these
students. All four were involved in organized athletics as children in which family and
friends were supportive and also participated. Three of the four, Benjamin, Jonathan, and
Kim, had very much wanted to continue playing sports in college and were disappointed
when they could not. Benjamin and Jonathan were able to find other sport groups that
fulfilled this need for them; and, although Kim tried to pursue different options within
intramural and club sports, was not able to find one that she liked. Mittie was not
interested in pursuing her athletics any further than high school.
Benjamin , a 21 -year-old Caucasian man . Much to his disappointment, Benjamin
was not involved in competitive sports at the University. As an extracurricular activity
however, he was involved with the ski team, which is a registered student organization,
not funded through the University.
Benjamin grew up in a small town south of Boston. He has three younger sisters,
one of whom is a freshman at the University. Both his parents work. Benjamin's father
owns a shop, and his mother works at a local hospital. Benjamin's extended family is
very close and all live in the same neighborhood. Benjamin described the community in
which he grew up as homogenous. It is "very White, Irish Catholic, very middle-class,
and very Portuguese."
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Benjamin described himself as having been shy and quiet in high school although
he had many friends and was always active in sports. In high school he was a "three
season athlete." He played varsity basketball and baseball for two years in high
school, and was captain of the tennis team for these years, and played golf and hockey
and skied recreationally.
Benjamin was a State All-Star in tennis for the two years that he played in high
school. He tried out for the tennis team when he reached the University, but didn't make
the team. The coach liked him so much however, that she gave him a job working with
her in an administrative position. Benjamin continued to play sports to stay active and
stay in shape. He played tennis 2-3 times a week, ran, played basketball, and rode his
mountain bike.
Benjamin originally became involved in sports because it was fun. While
growing up he was also involved in church and Boy Scouts. Benjamin's father wanted
him to be involved in sports and used to take him to the nearby park and play ball in the
evenings after dinner. Most of the other kids in his neighborhood were involved in sports
because it was something to do after school.
Kim, a 21 -year-old Caucasian woman Kim is the oldest of two girls. Kim's
father is a high school teacher. They lived in small town in Delaware until she was eight;
then the family spent a year in Europe for her father's sabbatical. The family returned to
Delaware for a year, then moved to a predominantly White, affluent town north of Boston
where her father taught in a prep school. Her mother also worked in the school. Kim s
family lived on campus for eight or nine year, then moved off campus but still in a
56
neighborhood of faculty. Kim's friends while growing up were all people connected to
the school. Kim attended a boarding high school in Rhode Island, the same school her
grandfather had attended.
According to Kim, she was always a "hyper" child, riding bikes and running
around. She originally started playing team sports because there were older boys in the
neighborhood who taught her how to play whiffle ball, football and ice hockey. She also
became involved in sports because most of her friends were playing sports and there was
nothing else for children of her age to do.
Kim started playing soccer in fifth grade. She continued to play through her
senior year in high school. In high school, sports were part of the curriculum, so Kim
also played basketball for awhile, and lacrosse. She was also involved in the year book,
school newspaper, and Christian Fellowship.
Kim's parents were always very supportive of her involvement in sports. Kim's
mother came to every game. When she reached the University, Kim wanted to continue
to play lacrosse or soccer, but her school's teams competed within Division 3, so she
didn't think she would be able to make the University's teams which were part of more
competitive divisions.
Kim talked about missing her athletic participation. She joined a woman's rugby
team, a "club" sport, but she found that the women on the team were not taking it
seriously so she dropped out. Kim coached a youth soccer team and loved it, she wishes
she could be more involved as a coach or a player. Kim misses the team aspect of sport
participation and the coming together of different people towards a common goal.
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According to Kim, everyone needs to be involved in something, and she'd be happier if
she could find a sub-culture to connect with while at the University.
Mittie, a 20-year-old Caucasian woman
. Mittie has an older brother. She grew up
in an affluent neighborhood outside of Philadelphia. Her parents grew up in the same
vicinity, but her extended family has since scattered. Mittie's's father was an insurance
agent, her mother worked in retail. Mittie described her neighborhood as fairly
homogeneous in terms of race, religion and economic status, and to Mittie, "it wasn't as
diverse as it should have been." Although she found it to he "a nice place to grow up
because it's pretty and safe," she stated her neighbors were "materialistic" and "snobby"
and states that many were spoiled, and took everything for granted.
Mittie was involved in sports as a player and a fan her entire life and described her
brother and father as being "huge sports addicts." She recalled that the majority of the
kids she knew played sports. Mittie first started to play sports at age five or six when she
went to summer camp. Throughout grade and high school, she played basketball,
softball, and tennis. She said she especially enjoyed tennis and went to tennis camp and
took tennis lessons for years. She played basketball for a short time only, finding she had
no interest in it, and played softball until the eleventh grade. Mittie was also involved in
art and cooking classes because she also enjoyed being artistic.
Mittie was not involved in any formal groups or organizations at the University,
but followed two musical bands that perform nationally, and made jewelry. She felt she
had a community of both these groups.
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Jonathan, a 22-year-old Caucasian man. Jonathan transferred to the University
after one year at a large, public university in the midwest. Jonathan had been recruited to
play hockey by Division 2 and 3 schools but wanted to come to this university where they
were starting a hockey program that would eventually join Division 1 . Between leaving
the mid-west university and coming to this one Jonathan took a year off and played
hockey with the Eastern Junior Hockey League, a semi-professional league that plays
throughout the northeast and Canada.
Jonathan has one older sister. Jonathan grew up in a small town on Cape Cod.
His mother worked for the phone company and his father was an independent engineer.
Jonathan came from a " close-knit," homogeneous community in terms of race, religion,
economics, and in which, according to Jonathan, the majority of the families were like
his- White, Irish Catholic, and middle-class.
Jonathan recalled getting his first pair of skates when he was four, so he
considered himself having been "pretty much brought up on sports." His sister was also
an athlete and played three sports through college. Jonathan was involved in youth
hockey and recalled that his whole family would travel to the games, and make a
weekend out of it. Jonathan talked of coming from a small town with few options after
school for youths not involved in sports. In high school, Jonathan was involved in sports
and school organizations. He played soccer, hockey and tennis for awhile, then lacrosse.
He tried out for and made the University's hockey team and played for a semester but
dropped it because he was only playing with the team for practices and
wasn t playing in
the games. Jonathan also felt, that at the time that he left the
hockey team, and he had a
choice between hockey and academics, neither of which was going
well at the time, so he
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_felt he had no choice but to drop hockey. Jonathan instead played intramural hockey and
softball. He also played ice hockey in a men's league during the summers.
CHAPTER 4
EARLY EXPERIENCES WITH RACE AND RACISM
Issues of race and racism emerged in the discussions with the African-American
students and heavily impacted how these students viewed themselves and their race as
children and as young adults. Many of these students had to confront racism at an early
age and were still plagued by these troubling memories as they struggled to make sense
out of these early experiences. The negative connotations of being racially different from
their neighbors and peers were met with surprise, confusion, and shame as children. As
young adults, they experienced rage towards their parents for placing them in the
situation in which the racism occurred, and towards their White classmates for their
cruelty and hateful words.
Many of the young men and women talked about their struggles with forming
their identities as African-Americans in the contexts of their school environments which
they experienced as hostile and unwelcoming for such identities to emerge. Students
talked about parental concern for their children's education and safety in the poorer, urban
neighborhoods. Some of these students lived in urban, predominantly Black
communities but were sent to school outside of their immediate neighborhoods. Other
students' families moved out of the urban, Black neighborhoods and into more affluent,
predominantly White neighborhoods.
Those who moved felt uprooted by their parents. In retrospect, they understood
why their parents felt it was necessary to move away from the urban crime and poor
school systems of their old neighborhoods. However, although they were able to
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acknowledge the positive aspects of the move, they also expressed a mixture of sadness,
anger, and regret at having been made to leave familiar cultural and racial surroundings in
which they felt comfortable, safe, and validated as African-Americans. In the urban
areas, they did not feel singled out for being different. The majority of these students felt
that they were facing more danger than what they had left.
Students talked about feeling alienated not only from the White students in the
predominantly White schools, but also from the Black community as well. Students
sometimes felt set apart from the other Black students which made it difficult for them to
fit in and be accepted. Students talked about having to play a dual role, being one way
with their Black friends at home, and another way with their White school mates.
Interestingly, none of the Caucasian students grew up in neighborhoods in which
they were racially or economically different from the majority of those in the
neighborhood. In fact, many of these students grew up in the neighborhoods in which
their parents grew up, so they felt secure within their home environments. One woman
commented, "I don't remember ever not feeling a part of my community... And even now
I still feel really close to my community; that's why I go to school on Massachusetts,
because I don't want to leave."
In general, the Caucasian students went to their local schools, and participated in
extracurricular school, and community and church based activities much like the other
families in their communities. Differences discussed were not about race but about
having different interests than the other kids or feeling economically different than
the
others in the neighborhood.
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Early Experiences of Racism
All four of the African-American women recalled instances of racism while
attending predominantly White schools. Renee recalled her family's move from an urban,
predominantly Black area to a predominantly White suburb when she was ten years old.
Renee was the only Black child when she began middle school.
I actually resented living [there], but I know living there was better for us. But, I
think I resent it so much because there was a lot of racism, but it wasn't open
racism, it was more like subtle racism. And, being young you don't really realize
it, and looking at it now, I guess the friends that I thought were my friends really
weren't... Like I know kids are like innocent or whatever, but I think a lot of my
friendships were influenced by the parents. I'm sure a lot of the parents in [the
new town] were very racist... Kids are influenced by certain things their parents
do and reflected some of that to their kids. Now looking at it I can see it, but then
I didn't.
Vanessa had some problems in kindergarten. She attended a predominantly White school
in a Boston suburb as part of a program sponsored by the city of Boston to take
disadvantaged, inner-city children to better schools.
I had been told to "go back where you came from" by kindergarten children. The
time in the bathroom caught me off guard because I knew the girls; they were
from my classroom. And they were in the bathroom, and they were doing
something that I didn't approve of. They were pulling up each other's underwear
and looking at each other. And I wanted to, as quick as I could, go to the
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bathroom and get out. I guess they wanted to see what I looked like and I was
saying, "you guys are nasty, I'm leaving the bathroom" and they were like "You
little Nigger" and I just started crying. I went home and I was like "Mommy, 1
can't believe they did that" and I really didn't know what it meant. I just knew it
wasn't a nice word to say. So my Mother took me out of that school.
Crystal's family moved to a predominantly White suburb of Boston after her
freshman year in high school. Although she understands that her parents moved the
family in order to get them away from the poor, urban neighborhood which was notorious
for crack houses and gang activity, she was still troubled by the move. Crystal attended
junior high school at a predominantly Black, private school in her neighborhood. For
high school, she received a scholarship to a college preparatory school in South Boston, a
section of Boston that has historically been hostile and even dangerous for people of
color. Crystal remembered, "I just felt so isolated; I had nothing in common; I was
scared half the time; I didn't know if they were about to lynch me or whatever." She
recalled her first day of school with much sadness and anger:
I remember the first day of school, number one I'm nervous, I don't want to be
there, and this White girl that was going up the steps, she's like "What are you
doing here?" I was like "I go to school here." She's like "Niggers like you don't
belong here." And so it was just down hill from there. It was definitely down hill
from there. And I never told my parents that, because I don't think they could
have handled it and whatever, so I just kept it to myself. But it was definitely
hard.
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Crystal felt isolated from both the Black and the White communities. As the only
Black person in the honor's tracking program, she only came in contact with the other
Black students in the school at lunch or in the hall. According to Crystal, the other Black
students thought of her as a "goody-two-shoes" because she didn't hang out with them.
Christina recalled that she and one of her younger sisters encountered much
racism in New York and Boston. Her family moved to a predominantly White suburb of
Boston from the south when Christina was in seventh grade. Christina was the only
Black child in her class, and the other students, particularly the other Black children,
constantly ridiculed her because of the darkness of her skin and her hair. Her sister had
a teacher Christina believed was racist. According to Christina, the teacher was really
mean to her sister and it got so bad that her sister made up excuses not to go to school.
I remember going into junior high. That's when I knew I was really kind of
different from everybody else, -that's when I really began to feel like an individual
African-American female. I mean there was name calling. Actually I think it was
more, if anything, by the Black community in my school... In high school it
got a little bit worse, I mean my freshman and sophomore years, I couldn't walk
down the hall without somebody calling me a name.
Like Crystal, Christina felt isolated from the Black community in her new school.
Christina talked about actually becoming afraid of the Black children at school because of
the name calling. Although most of the other Black students didn t talk to the White
students in the school, Christina stated she found it easier to talk to the Caucasian
students because of the name calling. In fact, Christina's first friend in her new school
was White, a Caucasian girl who took her in and introduced her to her friends.
65
Developing Racial and Cultural Identity
Issues relating to students' identification with the different cultures in which they
found themselves at home and at school arose. Students discussed feeling tom between
their home and school lives. For these students, the two places were culturally distinct,
and for some, seemed incompatible. Students talked about having to find a balance
between the two worlds as they struggled to maintain their identity within both.
Renee talked about issues relating to her identification as an African-American.
She talked about feeling as though her identity as an African-American was diluted by
attending the predominantly White school. Renee recalled that she found herself
adopting what she referred to as "White ways," a change that in retrospect, she perceived
as negative, because in adopting the new culture, she abandoned her African-American
culture and identity.
I didn't feel uncomfortable, but I always felt like I had to prove myself, and that I
had to hold onto my blackness. But at the same time I was kind of conforming to
the White ways kind of. Because living there for how long I lived there, the way
I talked changed, the way I dressed changed, some of the music I liked, I mean
this is what I was around, so that changed. What I thought was beautiful changed
because I wanted to have the long hair and I thought that was beautiful.... My
best friends that I had in [Boston], every so often I'd go there and I would hang
out with them, and they would point out "Oh, you talk White, what s wrong with
you?" Or ... "What's wrong, why do you dress like that?"... And I was just
starting to like boys, and to me the White boy with the blonde hair and the blue
eyes, that was attractive. With my Black counterparts, that wasn’t attractive. For
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the longest time I did not find Black men attractive. And it was because of the
environment I was in. So that's why I resent living in [the White suburb], but at
the same time that's part of building who I am.
Spenser recalled that, although he was not concerned about his identity as an
African-American while going to predominantly White schools, his parents and school
personnel were quite concerned. Spenser's family moved to a predominantly White,
affluent Boston suburb to improve the quality of life for the family. Spenser was one of
only two Black children in his class and, although he states he tried not to let this
negatively affect him, it was constantly brought back to him by school personnel trying
unsuccessfully to be helpful.
My parents thought it bothered me to be one of the only Black children in my
class, but I think it was more ofme just growing up and seeing who I was
becoming. And people like guidance counselors that were there,
...
[were] always
trying to have a meeting to help me realize I was Black. And me hearing this
from a White person. I kind of laughed at him and said "I think I recognize that
I'm Black and I don't need your help telling me that."
Vanessa described her experience of going to a predominantly White school
outside of her home neighborhood as a "dual thing" going to school in one neighborhood
and returning every afternoon to where she lived. Vanessa discussed feeling that if
anything, this experience made her tougher and gave her opportunities to learn about
herself and others in a way that she may not have otherwise had a chance to.
I think going to [the predominantly White schools] in general was a positive
thing for me. Even with the problems I did have I think the problems
that a lot of
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students gave me taught me more than did me harm. I learned a whole lot about
people being in schools like that. It was a little difficult at first to deal with but I
had to learn and I learned very quickly that they didn't know any better, what
they were saying. Obviously they picked it up from somewhere, they just didn't
pick that up from somewhere that "Go back to where you came from." 1 took it
with stride and there was nothing I could do about it. I learned about different
people and that I just don't have to be friends with people that look just like me.
It was interesting.
Earl was bom and raised in predominantly Black and Hispanic urban
neighborhood. For high school, his parents sent him to a prestigious public high school
in Boston to get a better education than what he'd get in the local school system. Earl
recalls this as a difficult time. By then he was already entrenched in the local culture of
"hanging out" with the other youths in the neighborhood, and had already begun to be
involved in some gang activity with these youths. Earl felt culturally connected to these
boys and had a difficult time connecting with the very different culture of the youths in
the high school.
I had a difficult time because my school was away from the environment that I
lived in, so coming back to the environment that I lived in and trying to deal with
studying and everyone else is hanging out and working and trying to help their
parents out was very difficult.
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Students' Perception of Racism and Stereotypes
Students talked about being afraid that others judged them because of their race.
They discussed discomfort at being perceived as unqualified to compete with their
Caucasian peers, and for some felt that they were not being assessed by their performance
but by the color of their skin. Crystal recalled thinking in class that,
When I ask a question I feel like everyone's critiquing me. I need to articulate
what I have to say effectively because I don't want them thinking "Well she's just
a dumb Black girl here on financial aid or affirmative action or trying to fill a
quota," and that I don't deserve to be here because I'm not qualified to be here so,
maybe my own paranoia, maybe... Some professors don't make it comfortable
that you don't even want to speak.
Scott too expressed concern for being negatively judged. In talking about his status as a
member of a minority group, Scott stated,
Actually I have to be at 200% all the time. There's always that edge, they
automatically see me and they say "a Black male" so that puts a stigma on me
right then and there. So from there I have to put an extra 100% to show that I'm
qualified to do what I want to do.
Two of the students talked about their early experience with athletics and how
racial stereotypes affected how they saw themselves as athletes. Spenser recalled as a
child,
I always knew I was Black and everyone else was White but when they started to
notice it and say well "Oh, well it's because you're Black you're so good at
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sports."
... It didn’t really hurt my feelings 'cause I would laugh at them and say,
"that's
... just how ignorant some people are."
Renee recalled that she was afraid kids thought she was a fast runner because she
was Black. She stated,
I was reluctant to run track 'cause you know how like... Looking back now, 'cause
I was Black you know "Oh Renee's fast." I did play soccer with the kids and I did
outrun most of them and stuff like that, but I think being Black helped to
perpetuate that I was so fast.
Summary
As children many of these students struggled to find their way within
environments which they experienced as hostile. These students talked about forming
their identities as African-Americans and finding it difficult to feel accepted as such.
All but one of the African-American students were either sent to high school
outside of their immediate community or moved with their family to a more affluent,
predominantly Caucasian community. Although these students appreciated their parents'
concern for their safety while living and going to school in urban communities, they were
still unhappy with their parents' decision to place them in a better school system because
of the loss of ties to the Black community and culture.
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CHAPTER 5
THE ROLE OF ATHLETICS IN STUDENTS' LIVES
Athletics played an important role in the lives of almost all the students with
whom I spoke. Only two students, both African-American, were not involved in athletics
as children or as adults. Athletic participation took on varying degrees of importance
throughout the lives of these students. For some, even those who were not intercollegiate
athletes, athletic participation took on an important role in their lives and in their
collegiate experience.
Athletic involvement seemed particularly important for the African-American
students given that student athletes are visible members of a community, and in light of
the fact that many of the African-American students had negative responses from
Caucasian classmates. For these students, being a good athlete was a way in which they
could distinguish themselves. Being a good athlete was an important part of their identity
that was visible and positive where their skin color was visible and negative.
Comparisons between Caucasian and African-American athletes were striking in
terms of how and when students became involved in sports, and in terms of familial
participation and support. Caucasian students talked about their parents being involved
with them as either volunteer coaches on the team, or steady fans and supporters. These
students also reported that family members, fathers in particular, were involved as
youngsters themselves, and encouraged their children to do the same. African-American
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students on the other hand, felt less supported by family and were encouraged more often
than not to concentrate on academics and in some cases, to drop out of athletics.
The African-American students began their participation in organized athletics at
a later age than the Caucasian students. The Caucasian students were all involved in
some organized sport activity by the age of seven or eight, while some of the African-
American students did not become involved until high school. African-American
students grew up in poorer, more urban communities than their Caucasian counterparts.
They did not participate in community youth leagues while growing up, perhaps because
such opportunities were not available. In addition, according to two of the African-
American students, because of the prevalence of danger in their neighborhoods, and their
parents' concern to keep them away from the "bad kids," they did not participate in local
community and after school activities.
Another difference between the students was that Caucasian students were
involved in multiple sports as children through high school, while the African-American
students were generally involved in one or two. This difference might speak to
opportunities in the school systems and communities rather than differences in interest.
All four of the Caucasian nonathletes were involved in sports through high school.
Three of the four were interested in continuing their participation into college and were
quite disappointed when they could not. The African-American nonathletes on the other
hand, were not as focused on athletics. One of the two African-American women was
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involved in sports through high school but was not interested in pursuing sports in
college.
Early Sport Involvement
Students discussed their earliest involvement with athletics. The Caucasian
students in particular, both athletes and nonathletes, recalled that this was something that
they had wanted to do from a very early age, and something that was encouraged and
supported by their parents. These students recalled that most of the other children in their
neighborhoods were also involved in various youth organizations, like Little League, and
that they have important memories of time spent with family and friends while doing
something they enjoyed.
Although Jonathan, a Caucasian nonathlete, did not participate on an
intercollegiate team, he was "pretty much brought up on sports." When he was four he
saw a sign that read "Learn how to skate" and told his parents that skating was something
he wanted to do. His father, who played three sports in high school, did not pressure
Jonathan to follow in his footsteps, although both his parents were happy when he
decided to play. Jonathan played soccer, hockey, tennis, and "a little" lacrosse in high
school.
Judy, a Caucasian woman and member of the University's dance team, was always
active in sports. Her parents got her and her brother involved at an early age, and
that she
was pleased to find out that her friends were also signed up to play. Judy said
she comes
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from a sports oriented family." She has one brother who was also in college on a
baseball scholarship, and said that her father played baseball and basketball in high
school, and basketball in college. Judy started playing sports in kindergarten. She played
soccer, then Little League Baseball, basketball, and skied. She also took dance lessons
and was on the cheerleading squad. In high school she played softball and ran track.
According to Judy, "I've grown up being at a baseball park." While growing up "We
spent the whole day [at the Little League baseball park]... Sometimes my Dad would go
and watch, then my Dad got involved and became our coach... So it was kind of like a
whole day at the baseball park."
Travis, a Caucasian man on the lacrosse team, also had positive memories of his
father's involvement in his sports activities as a child. Every once in awhile his father
would come down to the field and help out with games and practices. "He didn't just sign
us up and wash his hands of it."
The African-American students generally became involved in athletics when they
were a older than their Caucasian counterparts. These students commented that they
began their involvement in athletics through school and not through community activities
as the Caucasian students reported. As a result, they did not report the same kinds of
experiences as the Caucasian students of their parents' and family involvement in their
early athletic experiences. Their early memories of sport activities were not those of
family time together, but of individual accomplishment shared with peers.
74
Sam, an African-American man who was on the football team, recalled that he
liked to run when he was young. In seventh and eighth grades he stated, "I'd talk a lot of
trash because I was so quick. I was always big but quick." So in eighth grade he joined
the track team. In high school Sam was also involved in football and for awhile,
wrestling.
Renee, an African-American woman and a sprinter on the track team, was always
active and was encouraged by schoolmates to try out for the track team because she was
so fast. Renee loved to play soccer and kickball at recess and remembers with joy that,
"it wasn't all about winning, but winning was fun."
The effects of sport participation on childhood. Students of both races
acknowledged that their early athletic involvement enriched childhood in a variety of
ways. All would agree with Earl, an African-American nonathlete, when he commented
about his own early experience with athletics. The important part of it for him was, "just
getting out of the situation of being isolated really and doing something with your
friends, sharing an activity that both of you like." In addition to spending quality time
with friends and family, students also talked about having opportunities for travel and
meeting new people through their participation.
Jonathan, a Caucasian man who was briefly on the University's hockey team,
talked about the important part of childhood athletic participation:
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I guess just being with a team and part of a team is very good for somebody who's
growing up. A lot of times you sort of need to be around people your own age
and be in a situation where everything is just as new to them as it is to you.
You're all learning the same skills in the same sport, learning how to work
together. I think that really adds to development as you grow up.
Benjamin, a Caucasian man who, to his disappointment, was not participating in
intercollegiate athletics, thought that he would have been a "totally different person" if he
never participated in sports. According to Benjamin, the important aspect of his
childhood experience with athletics was learning the different skills, learning about
sportsmanship and the work ethic, and "all the different people I've met, the people I
probably will meet."
Vanessa is an African-American woman who participated in organized athletics
through high school but chose not to pursue athletics in college. According to Vanessa,
she believed her sport involvement gave her a lot more to do with herself. "It made me
feel really good about myself, like I could accomplish something." And, according to
Renee, an African-American woman on the track team, being involved in sports kept her
out of trouble and in addition; if she wasn't in sports, she stated "I think I probably would
have been a fat kid too, because I love to eat."
Scott, one of the two African-American students who did not participate in
athletics as a child, was involved instead in Boy Scouts among other community youth
activities. Scott, like the athletes, learned much about himself and learned valuable skills
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from his participation in these groups. Scott’s participation "showed me how to be my
own leader. Sometimes you have to follow in order to become a leader, but it
strengthened my view, made me become a better person."
Memories were important for students in terms of personal success and working
with others to achieve an important goal. Students were asked to recall the most
important event as a child that affects their lives today. Two women recalled high school
sporting events that were significant for them. For Kim, who is Caucasian and who did
not participate in intercollegiate athletics even though she had wanted to, it was a semi-
final soccer game in her boarding school's conference, memorable because even though
they lost, they "stuck together as a team." For Christina, an African-American on the
track team, it was her second-to-last track meet in high school. Christina won the meet
by one-tenth of a second and she recalled feeling when it was over that her winning was
the result of "four years of hard work."
Early athletic involvement as a learning experience. Students talked about their
athletic involvement as an important learning process. Students learned much about
themselves and about their potential. Not only physical potentials were discovered, but
through physical activity and teamwork, students learned about their potential to work
hard, to stick to tasks, and to achieve. There didn't appear to be any differences in terms
of race. African-American and Caucasian student athletes and non-athletes agreed about
the importance of their athletic involvement in learning about themselves and how to get
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along with others for their current social and academic lives and for their future work
lives. Christina, an African-American woman and a sprinter on the track team, stated.
I learned a lot through track about myself and everything. Like motivation,
it s a lot of motivation... I think track has shaped me into a better person.
Track has given me a better understanding of me, what I can do, and what I
want.
In addition, Christina said that with her school work, she is less likely to "back down"
when faced with a challenge.
Kim, who values the teamwork aspect of sport states, "I think if I didn't play
sports I would have missed out on the whole team thing." And for Kim, the important
part of team work was the coming together of different people, who previously may not
have known each other, to work together towards a common goal.
Students were also able to translate what they learned from their sport
involvement into their current academic and social lives, and hoped to be able to use
these same skills in their future work experiences. They used their sport involvement as a
practice ground for the real world. It taught them what it will be like to compete and
work cooperatively with others. Many were able to acknowledge and appreciate this.
Students talked of learning how to be a team player, to work with others even those
unfamiliar to you, towards a common goal. Sam, an African-American man on the
football team, learned much about himself through football. He stated "I learned 1 can go
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as far as I want to go. I have the potential, and the strength, I just have to work on the
technique. I can do it if I really want to. I have it inside of me."
Sam, like Kim, learned about the importance of teamwork through his athletic
participation, although he feels he learned this from his family. Sam also felt he learned
how competitive it is "in the real world" where everyone is.
Fighting for a goal, trying to get accomplished. You may not like someone,
but you have to work with him to make your goals and dreams occur. If you
work really hard in the end, it will probably pay off.
Jonathan, a Caucasian nonathlete, described his experience of being on many different
teams while growing up, and the confidence he gained by having to "communicate or just
get along with" a variety of people because "you see so many different people every time
you play." As a result, Jonathan "learned that I can work with other people, I can be a
contributor to a team."
Christina, an African-American woman on the track team, equates the
determination and drive she finds through track with her academic life, and hopes to carry
it over into later job experiences.
I feel like on this campus there are so many doors. I think most people would
be hesitant to go and see what's behind the door. Track has given me this
ambition. It's like a drive, it makes me do different things, makes me take on
more... Once we graduate, it's going to be competitive with jobs and
79
everything and because of track. I'm not going to sit aside and let somebody
else get something that I wanted, that I feel that I should get.
Student perception of athletic involvement as a deterrent from delinquent
behavior. African-American and Caucasian students acknowledged that their athletic
involvement gave them something to do in the afternoons and weekends, for some, it
served to keep them out of trouble. Some of the Caucasian students from small towns
talked about the lack of community after- school programs. For those not involved in
sports, there wasn't much else to do. Travis, a Caucasian athlete, wondered whether not
being involved in sports contributed to some young people getting into trouble.
Who knows what I would have gotten into if I didn't played sports. I'm not
saying that I would have gotten into drugs or stealing, you never know. [In]
high school, the people who were involved in bad things weren't normally
playing sports. I don't know if that means that, since they didn't play sports,
they were involved in illegal things, or if the were involved in illegal things,
they did not play sports. I don't know what caused what, but I mean, it usually
worked out.
Renee, an African-American athlete, also observed that, had she not been involved in
sports, she may have gotten into some of the same trouble some of her friends got into.
Being involved [in sports] probably kept me out of trouble, I know that much. I
know a lot of people that had so much time on their hands because they didn't
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have anything else to do, so got involved in the wrong things. [Some of the]
people I grew up with now have kids. I'm not saying that [because] I did sports
I stayed away from boys, but I'm saying because of it, I didn't have that extra
time to get into unnecessary trouble so that was good.
Spenser took pride in being physically fit, and in himself generally. Spenser contrasted
himself and his lifestyle as an athlete with those who were into drugs and alcohol.
I see so many young people who are into drugs, drinking too much, and all that
stuff. I couldn't do that to myself 'cause I appreciate my body so much, playing
sports and everything, knowing what it can do. And knowing what drugs and
alcohol can do to you. I just can't see myself doing that.
Athletics in urban settings. Two male students, Earl, an African-American
nonathlete, and Daniel, a Caucasian football player, talked about their experience with
athletics in urban settings. Both agreed that in these settings, athletics is a way to gauge
survival and status in neighborhoods in which fighting is a way of defining masculinity
and identity.
Earl, who grew up in an urban neighborhood, talked about the importance of pick-
up games in assessing one's ability to perform in fights and whether or not one can keep
up with peers and against others physically. With sports,
You're comparing yourself to the other individuals. You're using social
comparison and seeing how that works. You're trying to figure out it you re
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"down" basically. You're in that neighborhood, you're from [the neighborhood),
are you "down" with the situation? You definitely had to be because [in fights),
you're backing up your friends, and they're backing you up... [So you have to]
figure out where you're up to speed and where you’re not.
Daniel had a similar experience with sports and establishing himself in a group of
neighborhood youths. When his parents separated, Daniel lived for a time in subsidized
housing, which he refers to as the projects," a largely immigrant community south of
Boston.
When I lived in the projects, kids were not only tougher but smarter, not as
vulnerable... We'd play cards for money, stuff like that. And everyone's out
trying to get one over on the other guy, no matter how good a friend. Also
competition, we played basketball in the playgrounds, and there were fights all the
time. It was like everyone's out to win. Higher levels of competition...
About attaining status in the neighborhood, Daniel commented.
At that age. I'd say like 12, 13, if the girls like you or if you were good at sports or
like if you were the leader... I think that's how you get status. You know, when I
talked about guys always trying to get one over on the other, it was the smart guy
that would always get one over on everyone else, and people would respect him
for that. And he'd be the leader.
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The down side of early participation. Two female athletes, one African-American
and one Caucasian, discussed having negative reactions to being identified as an athlete.
Each had the experience of feeling she was being thought of in a stereotypical way
because of her athletic involvement and each was upset at the negative connotations of
these stereotypes. Renee, who is African-American, felt good about the popularity from
being an athlete in high school, but felt that there was a down side to being identified as
an athlete. Renee discussed feeling set apart from others because her build was seen by
others as being more masculine than most girls. "I think I intimidated a lot of people
'cause like I said, I was a tomboy, so with the sports, when they said 'athletic' it almost
meant masculine."
Penny also had a negative experience of being identified as an athlete. Penny
carried the image as a "dumb jock" with her in grade and high school. In high school, her
friends stopped playing sports because they lost interest or weren't good enough to
continue at that level. They would comment about Penny's ability to keep playing, as in
"She's the jock, she can do it." According to Penny, "It got kind of aggravating when it
came to stuff like school work, because they just assumed I wasn't very bright and that I
was the jock. And that wasn't true and it made me mad."
According to Spenser, the recognition he received from being a well-known high
school athlete also had a down side. Spenser felt a loss of autonomy and independence
from being recognized, and felt his popularity was superficial.
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Here for some reason, you tell people you’re on the football team and they just
flock to you. Like in high school it's just a magnet... and with such a small high
school, everybody [in the school] and in outlying towns knew [who I was]. It’s
silly how some people can be. You can see who appreciates you for what you are
and who just says, "Oh, he's on the football team." If people want to hang around
me because of that, they can. I don't care if that's the only reason, as long as they
know that I know. They're not going to be the first person I call when I do
something. Matter of fact, I won't call them at all. They can call me and find out
what I'm doing and I'll tell them and they can meet me wherever, or just be there
as little groupies with the rest of the football team. Even though the football team
doesn't get that much recognition for some reason, people are just attracted to
people who do stuff that they don't do, I guess.
Parental Response to Childhood and Collegiate Athletic Participation
Students shared stories of their parents' response to their childhood and collegiate
athletic participation. As discussed earlier, students, particularly Caucasian students,
talked about important memories of family support and involvement in their early athletic
activity, while most African-American students had less enthusiastic responses from
parents and family. For example, Benjamin, a Caucasian used to go to a park down the
street and play baseball after dinner with his father. To Benjamin, "It was never
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pressured or forced. It was lots of fun. It was a stress reliever, although there was very
little stress in my young childhood."
Jonathan was involved in youth hockey programs, and his family shared with him
the experience of traveling around New England for weekend games. Jonathan
remembered that "being parents to a hockey player takes a lot of dedication because
you re on the ice at six in the morning" as he recalled these times spent with the family
and team with joy.
Those involved in athletics as youngsters also discussed disappointment at
parents' responses to their athletic involvement. For these students, athletics was really
important to them in terms of how it added to their self-esteem and how they defined
themselves as young adults; so they took it hard when parents were less than
enthusiastic.
Interestingly, half of the African-American students had parents who were bom
outside of the United States. These students talked about the African traditions of their
parents and the importance of getting an education above all else. For these students, this
was difficult to hear. For them, their athletic participation was an important part of their
experience as children and as young adults.
Christina, an African-American woman on the track team, was really disappointed
that her parents did not support her involvement in collegiate athletics. Christina's father
was bom in Africa, and because of this, Christina believed that he thought sports were a
"waste of time." Christina had spent so much time in a negative light because of her
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minority status in predominantly White schools from seventh grade through high school
where she was teased by Black and White students because of the darkness of her skin.
Christina's parents didn't understand that Christina had heavily relied on sports for
survival- it was the one thing that made her stand out in a positive light.
In high school it got a little bit worse, I mean, my freshman and sophomore
years, I couldn t walk down the hall without somebody calling me a name. It
was funny because I learned how to block that out and just, and it was at that
time when I started track.
Although track was an important part of Christina's survival at her new school, because of
the importance of academics to her parents, she said sadly, "To this day I tell you right
now, my parents don't want me participating on the track team."
Renee, also an African-American woman on the track team, was similarly
disappointed that her parents would rather that she not participate in track but rather focus
on her studies. Like Christina's parents, Renee's parents were bom and raised in Africa
and believe in the value of an education above extracurricular activities. Renee stated,
With my parents, schoolwork comes first. And I think they thought it was just a
phase. My mother supports anything I do, everything I do. My father, [because ]
he has more African traditions in him, he's more like "Oh, that's a waste of time,
put that aside and concentrate on your schoolwork, that's what's going to get you
ahead, not running around... " I think secretly he'd be so happy if I was to leave
track alone and just do my work.
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Daniel, a Caucasian football player, talked about his disappointment that his
father was not consistent in his support. He describes his father's support and attention as
being really important to him, so it was difficult for him to accept the fact that his father
was only willing to be there for him when he was successful. Although his mother was
always supportive, he stated that his father,
Wouldn't recognize me unless I was producing. I remember junior year in high
school, I played basketball but for some reason I didn't start. My father didn't
go to one game. But what I'm saying is he went to every one of my football
games and all ofmy baseball games because I was the big star... He showed
zero interest unless you're the big star and then all of a sudden he's your buddy...
He was an absent parent unless you were good, unless it benefitted him.
The Transition from High School to College Athletics
African-American and Caucasian student athletes talked about the difficulties they
encountered in transitioning from high school to college athletics. Some were well
known in their high schools and communities growing up. A couple of the male athletes,
one Caucasian and one African-American, were even well known in neighboring
communities for their sport involvement. When Spenser, an African-American football
player, was in high school everyone in his and the outlying towns knew his name because
of his athletic ability. And Daniel, a Caucasian football player, who was in Sports
Illustrated in high school, recalled,
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Being the big name, everyone knows you, every high school surrounding knew
who you were. And like you'd go to parties, and you wouldn’t know anyone, and
they d say "there's that kid" and I knew they were talking about me... So when I
got here it was like, I wasn t the big fish in the little pond anymore.
Renee described some of the joy she experienced in her high school athletic
participation missing in her college participation, not only because she was no longer the
best on the team in college, but also because of the hard work that being an intercollegiate
athlete entailed. To Renee, because of the demands of the team, it felt more like a job to
her than it did in high school, and this change was something she found difficult to
manage and less enjoyable to be a part of. A further disappointment for Renee was that,
"when I was in high school I was like the 'Top Dog' on the team. Now [at the
University], there are people as good as me or better than me, so that's something that's
been hard to deal with."
Penny did not enjoy track in college as much as she did in high school. Penny
had many injuries in college and missed the team atmosphere, camaraderie, and support
of team sports, softball in particular, which she was advised to give up in order to ensure
a track scholarship. While growing up, Penny "was always the most athletic, the most
coordinated, I always hit the most home runs, I always got the most baskets, and I was
just always considered a jock. I don't remember ever being considered a mediocre
athlete." At the time of the study, Penny felt like she was mediocre because she had had
so many injuries from college track. Penny was also disappointed with how athletes are
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judged, and in addition, missed the atmosphere of a team sport like softball, which she
played in high school. According to Penny, it was almost a no-win situation because if
she did poorly, people said "oh, the injury, she can’t hack it." But if she did well, she felt
like a "terrible person" for beating out a teammate.
Penny also talked about the demands of the intercollegiate athlete's schedule and
how it negatively affected her experience at the University, a concern shared by other
student athletes.
At the University, there's a lot of things that I wasn't able to do because of
sports. I wanted to get more involved in student government and other
organizations on campus that I really enjoy... In elementary school I thought I
always thought I got something out of it. But here it's so much bigger. We have
to practice every day. We have a certain time slot. I can't register for certain
classes because of the time conflict, I lose out on winter break because I have to
come back for intersession so I can't spend as much time at home with my
family and friends. Now every weekend's devoted so I can't go visit friends
away at school so I'm losing a lot of contact with friends from home. You have
to give up a lot, spend a lot of study time. My grades sky-rocketed when I took
a season off. It was a lot of time, effort, and energy.
Although playing college lacrosse was one of the most important reasons he came
to college, Travis still felt set apart from the other students because of the demanding
athletic schedule. About his athletic involvement he explained,
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It separates you from the general population of the school, so I guess it makes you
feel like you're alienated a little bit... Just 'cause you're an athlete, you have to go to
practice while everybody else is sitting around the room drinking beer or whatever;
so that's what I mean, you have stuff to do where they may not have as much stuff
to do.
Three of the four Caucasian nonathletes had wanted to join intercollegiate teams
and were quite disappointed at not being able to. Jonathan had wanted to play ice hockey
on an NCAA Division 1 team. He had been recruited for hockey by Division 2 and 3
schools but chose to come to the University because of its academic programs. Jonathan
joined the team in the middle of the season so was not issued equipment and was not
given any playing time; he left the team shortly thereafter.
Benjamin had wanted to join the tennis team. In his senior year of high school, he
was captain of his tennis team and for two years was a state all-star. Benjamin tried out
for the University team but did not make it. However, the coach liked him so much, she
gave him a job. According to his responses on the R-UCLA, Benjamin felt satisfied with
his social relationships; however he also felt that he sometimes lacks companionship and
feels "left out" and alone. These feelings may be attributed to his not being on an athletic
team.
Kim had wanted to play soccer or lacrosse as she had in high school. She did not
try out for the University team because her high school competed within Division 3 and
she didn't feel she could compete at the level of the University's team which competes
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within Division 1. Kim tried to join a women's rugby team but found the other
participants did not take it seriously and "wrecked it with giggling." Kim's response to a
T A T. card reflects a theme of a person feeling on the fringe. Her response to a card
depicting a boat in a stream is like her experience of wanting to be part of something at
the University and her frustration at not being able to find a group to belong to. Kim
described the boat as "abandoned, on the edge of somebody's property... It's longing,
wishful, hoping to be in the water soon."
Judy, who was on the dance team, played Little League baseball then switched to
softball when she reached high school. Judy, like Kim, was intimidated by the level of
participation in college and opted not to try out for the University's softball team; she still
talks of regretting this decision.
Intercollegiate Athletic Participation
African-American and Caucasian student athletes all agree that their athletic
participation has enriched their college experience in a variety of ways. Most student
athletes of both races agree that they sacrifice time that might be devoted to studies,
friends, and other extracurricular activities in order to participate in athletics. For some
however, being on the team added structure to the day, a fact that was appreciated by
some of the students.
According to students' responses to the Participation Motivation Questionnaire
(P.M.Q.), all students regardless of race, endorsed getting exercise, staying in shape, and
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having fun as very important motives for their intercollegiate athletic participation.
Strong motives for students were also skill improvement, enjoying the excitement, and
rewards, the team spirit, and feeling important. Students were mixed on participating in
order to be with friends, going onto a higher level, and enjoying the challenge and status
gained through participation as important motives.
Racial differences emerged on three items; gaining status or recognition through
participation, wanting to be with friends, and enjoying the challenge. African-American
athletes ranked gaining status and enjoying the challenge as more important motives than
did the Caucasian athletes, and Caucasian athletes ranked wanting to be with friends as
more important than did the African-American athletes.
Financial benefits of intercollegiate athletic participation. Students talked about
the financial benefits of being on the team in terms of scholarships and tuition
assistantships that relieved the financial burden on their families, in addition to benefits
described earlier.
Penny, a Caucasian athlete, was on a full scholarship for track and stated that
without the scholarship, her parents would not have been able to send her to the
University. Sam, an African-American athlete, would like to go to medical school after
college and thus did not have football as his "main goal" in college and did not plan to
continue with it after college. He stated that, "I'm just trying to use sports to get to
medicine. Maybe take some of the financial needs off [of his family]." He did not yet
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have a scholarship from football, although he hoped to eligible by the following fall.
Spenser, an African-American athlete, described the benefits of being as athlete.
There are privileges being an athlete here... Since I'm not allowed to have a job
during the school year, the Atlantic Ten will provide me with any extra cash 1
need as long as I provide receipts for what you need... While the football team
uses me to make their other players better or to win championships or whatever,
I'm using the football team as anything I need because... there are alumni who will
get me a job over the summer up here. So at the same time the football team's
using it's resources to help me stay up here so I can lift weights, I see myself as
using the football team to make money.
College athletics as a learning experience. Students described the importance of
their continued athletic participation; for many, it was an invaluable tool in which they
learned about themselves and their potential. Some students felt that they hadn't yet
learned the most important thing; they understood that they were still in a growing
process as developing young adults. Although Spenser felt that by trying out for and
making the football team he could "do anything," he still felt he hadn't done it well yet,
and it was that motivation to achieve that kept him focused.
I haven't reached the level I wanted to reach, yet so I'm not finished yet, by far. I
think if I had done everything I wanted to do this year, then I would have nothing
to work for next year and I'd probably go down hill.
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Renee, an African-American, also felt that she was learning from her athletic experiences,
and had not yet learned the most important part of that experience.
I m still trying to learn actually; I don't think I've learned the most important thing
yet. Each day is something different. But I know, for me to achieve, I have to
remain focused, and it's something I realized is hard for me to do. Whether it's
just at the starting line or something like that, I realize that's really, really hard.
Or if it's just going to practice, doing something that I really have to do, staying
focused is something that I really need to work on.
Athletics and self-image. Student athletes were asked how their athletic
participation affected how they saw themselves and how they wanted others to see them.
Students of both races agreed that it was important to them that others see them as
appreciating their bodies, and that being in shape, remaining active, and feeling energized
were important features about themselves. These feelings were similarly reflected in
students' responses on the P.M.Q. Students also agreed that they wanted others to see
them as hard workers, and as cooperative, competitive, and focused. Students
commented that they believed their athletic participation improved their self-esteem, and
that when they are active and physically fit, they look and feel good about themselves and
their bodies. According to Travis, sport involvement made him feel better about himself.
"I think that if you're in shape, you have better self-esteem... At least I do."
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Identity as an athlete for the African-American students was an important piece of
how they have wanted to present themselves to others. According to Spenser, "I want
other people to look at me and say, not necessarily 'Oh he's a good athlete.' But 'he's a
nice person and he plays sports'." Christina stated, "I think I want people to see me just
as an individual, an athlete, a female, African-American, just proud to be an African-
American. Ambitious, smart, intelligent, friendly at the Same time." And Sam, an
African-American football player stated,
I try to be the best I can be [a well-rounded] person, do a little bit of everything.
[Athletics] keeps showing me how to remain competitive, be in shape, balance out
my life. Academics and athletics, I got to balance them. It's like one helps the
other one out.
The response of Caucasian students to this question was different and more varied
than the response of African-American students and seemed to take on a different
meaning for them in terms ofhow they see athletics fitting into their identity as young
adults. For Penny and Judy, being identified as athletes and being active and physically
fit were important attributes. Penny wanted to be considered a "great athlete," and Judy
wanted to be seen as an "athletic and agile" person.
Daniel was a fifth-year senior and was recruited to play football. He was "red-
shirted" his first year which gave him an extra year of eligibility to play. He was coming
to the end of his college athletic career with a sense of disappointment, because he
felt he
did not live up to his potential. Daniel's football career at the University
was cut short
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because of injury. When asked about his pride at his early success as a high school
football star, he saw this as a failure because, "I never proved myself; that's a major
thing. Coming out of high school, I was in Sports Illustrated I had all these
expectations, not just for myself, but for everybody else of coming here and being a star,
and I never clinched it."
Travis, on the other hand, felt that his success in sports was something to be
shared with his family and friends only. To Travis, his athletic achievement was private,
but it was the pride and support that he received from his family and friends that made
him stand out.
To tell you the truth, I really don't care what other people think about me. I care
about what my family, and what I think about myself. Obviously, my close
friends too, but I consider them to be part of the family... The way I see it, ifmy
family's proud ofme and I'm proud of myself, then everyone else is going to think
that I'm a good kid or whatever.
In terms of his motives for remaining active and staying in shape, he stated, "I do it for
myself; I don't want to stay in shape so other people think I'm in shape. I do it for
myself."
Benefits of intercollegiate athletic participation. Students talked about the many
benefits that they receive from being intercollegiate athletes. Although there were many
complaints about the unfair, demanding schedules and the sacrifices students made in
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order to participate in athletics, there was also much joy and satisfaction in their
descriptions. Most of the student athletes agreed with Spenser, when he said, in
discussing his membership on the football team, that,
I'm allowed to meet different people... have access to people you probably
wouldn't never have met doing anything else... and I do something that not every
college student will do, I get to travel for football games. I am allowed to go to
banquets for the football team, and I don't have to eat in the dining common every
day.
And, athletes of both races would agree with Penny that the grueling schedule, the
concessions made, the physical exertion involved in participation, was all worth it in the
end. Penny summed up her collegiate athletic experience as follows.
Funny thing about it is I can say I hate practice, I hate lifting, I hate throwing,
part ofme really does, because it's been so long and it's not a very exciting sport,
but Saturday morning at 10 AM when I get ready, I feel cool. I got a University
track and field jacket on. I walk by and people go "Oh, what are you doing," or
"where are you going?" and I go, "I'm on the University's track team." Or when I
win a medal, that's what it's all about. First time in the University's history we
won the conference in indoor. We all got gold watches. So that s what it s all
about. For those months of terror, that three minutes on the podium is what it's all
about.
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Future Plans for Athletic Participation
Students agreed that athletics would remain an important part of their lives after
college. Plans differed across race, in that Caucasian students were more interested in
continuing in team play, whereas African-Americans students were more interested in
individual fitness programs.
Students saw their future involvement in athletics in different ways. For the
majority of students, this took the form of working out in health clubs. Some were
interested in joining community leagues. Some were interested in coaching. Two of the
Caucasian students had the goal of professional involvement after college. Judy, who
was on the dance team, planned to try out again for the New England Patriots
cheerleading squad. Travis, who played on the lacrosse team, was interested in joining a
professional indoor lacrosse league or a team in a club league.
Conclusion
Among these students, athletic participation played an equally important role for
African-American and Caucasian student athletes. For many of these students, athletics
continued to be an important part of their lives as young adults. Through childhood
athletic participation, students learned important aspects of teamwork, working together
towards a common goal, and they were provided with the opportunity to make
comparisons with peers to see how they measure up to others. Many students also
recalled valuable time with family and friends that was associated with their childhood
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participation. Racial differences emerged in childhood more so than in collegiate
participation; Caucasian students started younger and were exposed to a wider range of
opportunities. For African-American students, however, athletics may play an important
role in the development of their identities. According to responses on the P.M.Q., these
students viewed their athletic participation as a means by which they could receive status
and recognition from the University community. Thus, for those who were seen in a
negative light because of the color of their skin, their visibility as athletes was something
seen as positive and desirable and may offset the experience of being negatively
perceived.
The majority of the students had difficult transitions from high school to college
sports. Some who played sports in high school, were disappointed that they were not able
to continue their participation in college because they did not have the skills necessary to
compete at that level. Others were considered the best in high school and were demoted
to being just "one of the pack" in college, which they found to be quite disappointing.
In college, athletics provided students with an important community, and gave
students the sense of pride and importance. Participation gave them an identity and
recognition within the large university and for some students, a sense of identity that they
could take with them beyond their college experience. As adults, students learned
valuable skills which they hoped will translate to social and work lives as well as
opportunities to remain active and in shape.
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CHAPTER 6
STUDENTS' PERCEPTION OF THE IMPORTANCE OF AFFILIATION
Students discussed the importance of feeling affiliated with a community. While
growing up, feeling a connection with an important group of people was something that
concerned most students, and was something that some felt fortunate to have. Students
benefitted from belonging to a group by feeling supported and valued by others who were
similar.
For all students, affiliation with family was the most important connection.
Students talked about their relationships with immediate and extended family as their
main source of support, identity, and strength. This connection also served as a secure
base from which students were able to expand their social and experiential networks.
Athletic involvement during childhood was significant in many ways for all but
two of the students, both of whom were African-American nonathletes. Students who
were involved in athletics had important memories of childhood experiences of friendship
and camaraderie; and for the Caucasian students much more so than for the African-
American students, there was the important experience of family involvement that
centered around sports.
As young adults, students continued to strive for ways of feeling connected to an
important group. At the University, these students were all involved in extracurricular
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activities, among them athletics and cultural and racial support groups in order to meet
their affiliative needs.
Affiliative Experiences in Childhood
Students were asked to recall a time during childhood when they felt most
affiliated with an important group of people. This question was met with a variety of
responses. The majority by far, of both student athletes and nonathletes, chose times
when they were involved in sports as those during which they felt most affiliated with an
important group of people.
The response of Jonathan, a Caucasian nonathlete, to a T.A.T. picture of a boat on
a shore was as follows. Jonathan's story reflects the theme of the importance of being
around others who were similar to oneself. "The boat looks alone right there in the river
and looks kind of old and a little beat up... If I was a boat and I had feelings, I might
want another boat around." Spenser, an African-American athlete who grew up as the
only Black child in his class, had similar feelings of wanting to be with others who were
similar, and felt unique and perhaps special, but isolated nonetheless because of being
different from others around him. Like Jonathan, Spenser focused his attention on the
fact that, since the boat was the only boat shown, it must have felt alone. In addition,
Spenser, an African-American athlete, noticed that while there were other trees in the
background, the one in the foreground must have similar feelings of loneliness. He
described the boat in the following response.
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I would say alone, but I wouldn't because it’s near the tree. It's feeling unique,
because it's the only boat around, whereas where the trees are, there are more trees
in the background, even though there's only one tree on this side of the shore. I
guess the tree might be lonely because the rest of the trees are on the other side
Athletic participation as a source of affiliation. Renee, an African-American
sprinter, recalled her experience on her high school track team as important. Renee
attended a predominantly White high school where she felt isolated because she was
racially and culturally different from her peers. For a time, she was the only African-
American person on the track team. Nonetheless, Renee chose to discuss her junior year
in high school, because she felt important as a member of that team. According to Renee,
"By then everyone knew who I was because of [track]. By then, I was at my best."
Sam, an African-American football player, had important memories of feeling
affiliated with his family as well as with his high school football team. While growing
up, his extended family was very important to Sam. When he was seven, he moved with
his parents and siblings into an apartment in his grandmother's house. According to Sam,
feeling affiliated with his family "was natural because we're so close." Thus, stated, "I
grew up in that environment; it's part of me, part ofmy well being." About his football
experience, Sam described the memorable part of being a part of a team for him was
working together with people despite any differences that arise between them. "In high
school the football players were close. We got along. We might not have liked each
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other, but we managed to put aside our differences and work together, get the job done on
the field."
Jonathan, a Caucasian nonathlete, was nonetheless quite active in sports.
According to Jonathan, as a child.
You play in all tournaments, and any time you're fortunate enough to win
something or be a part of something like that, you get a good feeling and it's
worth it. I was fortunate to be a part of good things like that all throughout my
sports. So, I think that whole aspect of it, not just winning or losing, but the
aspect of being with the same group of people throughout the course of a season,
whether it's a good season or a disappointing season is what makes it
worthwhile... I got some awards in high school and stuff like that. It's obviously
very flattering for things like that, but I think that more than that, it's just the
whole aspect of being part of a team, because you're within a group, and you all
wear the same uniform, and what you do affects the whole team in a sense.
Judy, a Caucasian member of the University's dance team, recalled feeling like a
proud and important member of her Little League baseball team; "I felt like I was really
on my team. It was like my baseball team." She went on to say that her childhood
athletic participation.
Added my friends; it added to my self esteem; it added to my personality; it
made me very outgoing to be involved in all kinds of things. It added to the fun
of being a kid, I guess. I was busy, occupied, and out of trouble basically. And
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it gave me a sense of belonging to a group other than my parents and my family
and stuff.
Students were asked to discuss the time while growing up when they felt least
affiliated with the group of which they were part. Many of these responses centered on
not fitting in at school because of racial differences, or of being new to a school and
trying to find a niche in the new environment. Two athletes, for example, discussed
times when they felt least affiliated with those around them: Sam, when he was
temporarily sidelined due to injury, and Daniel, when he went to a camp that was not
sport-focused.
Sam, an African-American man, had already established himself as an athlete by
the time he was injured in high school; thus, he felt a significant loss when he took time
off from the track team, "because I had always been part of the group." As a child,
Daniel, a Caucasian man, went to a science camp with his brother. In his neighborhood,
where status was measured by athletic ability and "street smarts," Daniel had also
established himself as a well respected athlete and therefore had a certain amount of
power and status in his neighborhood. At the camp he found that "nobody was into
sports. No one was into any of the stuff I was into, the hustle stuff, the guy-guy stuff... I
didn’t have their vocabulary, so being the big guy, the guy with all the clout in my
neighborhood, I now saw myself sinking in my seat."
Earl, an African-American man who grew up in an urban, predominantly minority
community, talked about having been involved in some gang activity as a teen. He talked
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about his experience in much the same way as those involved in sports as children and
teenagers. He spoke of having the same sense of being an important member of a group,
the camaraderie and learning to be competitive and cooperative with both physical and
intellectual skills. To Earl, what was important was,
Just defending ourselves, the individuals that I hung out with; it was kind of like
family, and anyone else coming from the outside and playing a part, we needed
to defend that family structure so that's kind of what we did.
Earl's role within that "family structure" was as the person with the most common sense
and ability to analyze the situation. Others would therefore turn to him in the face of a
conflict with another group. In these fights,
I generally would fight with my fists. I mean, I carried a knife, but I didn't use it
because I'd react and generally [felt numb], so if I reacted... and if I used a
[weapon], I'd probably kill someone and not really care. And I'd say "OK is this
effectively going to help me? This is going to be a scar on this individual versus
hand-to-hand combat where it's kind of evened off." ...I had to deal with that
conflict of being the individual not using the weapon that you had, the force, the
environment... I went through a lot of things. My life could have changed for the
worst. Probably wouldn't be sitting here.
African-American students' feelings of affiliation and isolation in school. All but
one of the African-American students attended a predominantly White high school.
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Those students talked about their feelings of isolation and sometimes fear and humiliation
because of the cruelty they suffered at the hands of racist White classmates, and for one
student, cruel Black classmates as well. All these students were able to find ways
eventually in which they could feel accepted, and were able to either find connections in
school, or return to the familiarity of the predominantly Black neighborhoods where they
grew up, to feel accepted, safe, and supported.
Spenser recalled being "really scared" on his first day of school in the
predominantly White neighborhood to which his family moved when he was six or seven.
I guess not feeling a part of something was when- 1 always knew I was Black
and everyone else was White- but when they started to notice it and say well
"Oh well, it's because you're Black you're so good at sports." It didn't really
hurt my feelings 'cause I would laugh at them and say how ignorant some
people were. I used to be like "I can't believe it."
Earl had wanted to stay in his neighborhood high school but his parents wanted
him to go to a prep school. He joined the school late because he intentionally failed the
entrance exam. Earl felt removed from his neighborhood friends by leaving them behind
to go to school, and isolated from his school mates because students had already formed
their groups before he arrived.
Daniel was the only Caucasian student who talked about having the experience of
being ethnically different from those around him. For Daniel, this occurred when he
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lived in subsidized housing, which Daniel referred to as "the projects." The
neighborhood in which he lived had a large immigrant population.
I had a lot of self-esteem growing up because I was always the best... Like most
of the kids I grew up with, had one parent who spoke English, broken English, so
I d say that was a strong factor. So, not only was I good at sports, both my parents
were American... Like a lot ofmy friends they had to do their parents' bills since
they were five years old, and their parents didn't drive, they were from another
country. So they had to do all this stuff, and they saw me as having it made and
that was the first major blow to my ego when I was young; everyone looked up to
me because I was great at sports. When I was in eighth grade, the word got out
that I lived in the projects. Now here's all these kids that were afraid of me. They
were like "this kid's got it made," now felt that they had something on me. And
they'd say, "oh, there's the kid from the projects." So that really got to me, that
sudden drop in clout.
Scott was the only African-American student who did not have the experience of
having to move or be sent to a predominantly White school for high school. Scott had an
experience different from the other African-American students, who felt isolated and lost
in their predominantly White high schools. For Scott, it was a time for him to feel good
about ethnic diversity and to learn from others about their ethnic and cultural
backgrounds, while he could teach them about his. However, Scott also had the
experience in high school of being one of the few gay students, and the only gay member
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of his group of friends. For Scott, having a sexual orientation that was different from his
friends made for a difficult time. Scott described the incident while growing up when he
felt least affiliated with others.
I guess that would be, being that the rest were heterosexual and I was
homosexual. Of course, they didnt know that. I just would never say anything,
just agree with them. I was silent. That was a time when I was not isolated, just
silent.
Scott also described the importance of having a strong community, and how, once he'd
identified people who were close, he could learn from those who,
have already been in the situation I'm going to face, so it's important to have
those centralized people and meet other people that you don't know so you get to
meet them also. So I'd say "family" is very important to have.
Affiliative Experiences in College
Feeling affiliated with an important group is something that continued to be
sought in college by all of the students. According to students' responses on one of the
questionnaires (C.S.E.S.), the majority of students felt that they were worthy and
cooperative members of the University community, and felt that they had something
important to offer the community. Students generally felt good about the University and
felt that membership in various organizations was an important part of their self image.
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African-American students in particular, both athletes and nonathletes, felt that
their survival on such a large predominantly White campus was based on feeling
connected to the Black community, by being involved in organizations and activities
designed to support this community. In addition, student athletes of both races focused
on their athletic participation as a way to feel connected and have a ready made social
network.
Daniel, a Caucasian football player, had a particularly difficult time during his
fifth year, because of an injury that sidelined him for the entire football season. For
Daniel, his identity on campus and his entire social network had been tied being a
member of the football team. Being on the team enriched his experience at the
University because," It gave me a social network. I made some really good friends. It
was nice to feel that I always belonged to something. It was a safe feeling." Daniel
"never had a good friend [at the University] who wasn't on the football team. It's funny
how guys on the team take care of each other. Everyone takes care of everyone no
matter what it is." In being off the team, Daniel felt disconnected, with a concurrent
sense of loss of identity and esteem. About the new members of the football team, he
stated sadly, "So here's all these young, fresh kids full of gusto, trying to make a name
for themselves, and they don't know who I am or the loyalty I've paid to the team, or the
hard work."
Like Daniel, Spenser, an African-American man also on the football team, felt
close and important ties to the football community from which he garnered a sense of
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belonging and identity. With football I feel associated, not necessarily that I was
searching for people on the team to accept me, but 1 know that they do, and that's
comforting to know." Spenser also shared his thoughts about the importance of the
connections he made with the football players and his hopes that these relationships will
endure into the future.
[Here at the University], some people I know are out joining fraternities and
things like that but I say "I got my own fraternity. I got football." That's because
I've met people there that I think, I'm pretty sure I'll be friends with the rest of my
life... And as my college career goes on, I'll meet more people with whom I'll
probably grow closer because we are forced to spend so much time together
traveling and practicing. And after you take a shower with a few guys, there's
not much closer you can get. So, you have to like these people.
Ties with the Black community. As stated earlier, African-American students
also felt it was important to be active participants in the Black community on campus.
For two of the African-American non-athletes, Crystal and Earl, advocating for the
community and helping to promote a stronger, more positive image for African-
Americans within the larger university community was the most important aspect of
their participation with any activity on campus.
Crystal, a nonathlete, grew up in a predominantly Black, urban neighborhood, but
when she was entering high school, moved with her family to a safer, more affluent,
110
predominantly White suburb; there she felt that they were alienated as a family, and in
school she faced hostility and felt afraid. "Being with other minority kids gave a sense
of pride. I think I [started] losing my self-esteem once I went into high school." In
addition, Earl who is also a nonathlete, was a vital member of the campus Black
community, and felt that "they need you there, because I mean there's not many of us
there and we have to stick together."
Athletics and affiliation. Students were asked to discuss the time they felt most
affiliated with the University community. Not surprising, almost all the student athletes
chose a time that involved their athletic participation. African-American nonathletes
chose times in which they felt affiliated with the Black community. Caucasian
nonathletes chose a variety of times associated with making connections with people
through sports or informal social contacts.
Student athletes of both races would probably agree with Travis, a Caucasian
athlete, who stated that the time he felt most affiliated with the University community
was when he was involved with, "the sports in general, you know the athletics here in
general, because you meet a lot of people in the other sports, and that helps. You feel
like you're definitely in a community there." Student athletes were exposed to a
wide
variety of people from their participation. They had study hall together
for example, and
often ran into each other in the weight room. Christina, an
African-American woman on
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the track team, made this assessment of athletic participation and the resulting feeling of
affiliation with the greater university community.
I think [being on the track team] brings me closer... Any sport team on this
campus has something good. I was going to say that it makes me feel like I'm
doing something good for the school, but no, I don't feel like that. Track is really
something I'm doing for me. If anything, it brings us close together. I guess it
makes it easier for me to try to fit into the community, but at the same time I'm
not using it to fit into the community, but it's just something that happens. With
fitting into the community with track, you get to know a lot of the other sport
teams, and that's a lot of this campus. When I think part of the community, I feel
that I can say "hi" to whoever, because I know them from basketball, or crew. In
that sense I feel a community.
To Renee, an African-American woman who, like Christina, was a member of the
track team, her identity as a member of the team was important. Renee enjoyed being
known as one of the women on the track team,
because we tend to hang out together and there's about nine of us, when I say
nine of us I mean Black girls. So I guess having that recognition, you know
"there they go" I guess that's cool... it's recognition for something. I'm not just
another face, I'm not just Renee Smith, but I'm Renee Smith who’s on the track
team.
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Sam, an African-American football player, stated that he didn't need sports to feel
part of the community, that when he first came to the University he wasn't on a sport
team, but nonetheless felt a part of the community because he had a peer group of
friends from high school with whom he would socialize. Time spent with the football
team however, carried special importance to his experience at the University. Sam
explained that the times he felt most affiliated with the University community were,
Saturdays with the football team, when the team's trying to cheer each other on to
win, that's when each other feels real close. During the we week might [give
each other a hard time], this person might get run over in practice, this person
might get embarrassed, whatever. But you know we're still kind of close; after
the game people might go their own separate ways, but you know when we're
together, for the most part, it seems like, we're close.
And Travis, a Caucasian lacrosse player, not only enjoyed the camaraderie of his team
when they won, but the nonrecognition they received throughout the campus made him
feel like a valuable member of the community.
'Cause then you feel you were a success. Or if you play well, you were a success
and people come up to you and would be like "Nice game." And then you re in
the [campus newspaper] you see the article about your team, and your name s in
it and stuff. So it definitely makes you feel good. Obviously, you're a main part
of the community if they're writing about the team in the [newspaper] and it s
like that I guess.
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Students of both races also commented on the size of the University, how as
students at times, they have no sense of individuality they felt that they were just social
security numbers. Kim, a Caucasian woman, played sports in high school, but did not
continue in college although she had wanted to. Kim, like some of the other students,
felt anonymous because of the large size of the University and therefore she looked for a
smaller community like an athletic team to which she could belong and fulfill her
affiliative needs.
I think I need a smaller, almost like a sub-culture. If I went to a smaller school I
think I'd know more people. Here I could pass people on the walkways and
recognize their faces, but not know their names because I don't know where to
meet them... [Here at the University] you have your dorm, you have your
classes, there's nothing in between.
Conclusion
Affiliative experiences were important for these students. Being around people
who were similar to themselves and who shared their culture and experiences were
concerns voiced by many of these students because they had a strong need to feel safe,
comfortable, and accepted unconditionally.
As children, students of both races talked about the importance of immediate
and
extended family and how these forces serve as sources of identity and support. As
children, the Caucasian and some of the African-American students,
were involved in
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neighborhood, church, and sport groups. All talked about the importance of these group
memberships in terms of learning experiences and sense of belonging and membership,
particularly in terms of sport teams as vital and exciting groups.
The transition to high school was tough for many students. Students of both races
remarked on the loss of status and security and their struggles to find where they fit into
the larger, unfamiliar environment which many found high school to be. The transition
into college was similarly difficult for some students in terms of loss of a secure base
and the need to find a new one. For many, the niche was found with sport involvement;
for others, affiliation was found within the Black community on campus. Either way,
finding that niche was a primary goal for nearly all these students, regardless of race.
Athletic involvement at the University was a way in which student athletes of
both races felt more affiliated with the university community. For African-American
students, affiliation with the Black community was of primary importance, but their
involvement in athletics and the athletic community gave the added benefits of
expanding their social network, and gave them another important group with which they
could feel identified and accepted.
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CHAPTER 7
BLACK STUDENTS’ EXPERIENCE OF BEING AT A PREDOMINANTLY WHITE
UNIVERSITY
African-American students discussed their experience of coming to a
predominantly White institution. For all of these students, regardless of whether they
participated in intercollegiate athletics, getting a college education was something that
they and their parents had worked toward for much of their lives. Their parents had
worked hard to give them a better life and better educational opportunities. Students
talked about their parents taking on second jobs and relocating the whole family in order
to make these dreams come true. All but one of the African-American students grew up
in urban, predominantly Black neighborhoods in which there was crime and poverty. As
a result of parental concern, all these students were taken out of the neighborhood
schools and placed, at least by high school, in suburban or other schools better suited to
prepare students for college.
Most students felt ambivalent about coming to college. This ambivalence was
reflected in student' responses on the T.A.T. Ambivalence seemed to center around
leaving behind others who might need them, leaving the safety and security of the home,
and fearing the consequences of exceeding the achievement of one's families. Students
were however, able to discuss their desire to go to and succeed in college for themselves
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as well as for their families, but they were still torn between their need for autonomy and
the need for support, approval and attention from parents.
Spenser, an African-American athlete, illustrates this point beautifully in his
response to a T.A.T. card depicting a little boy looking down at an open book and a
violin.
He'd rather be outside playing with the rest of his friends. His mom paid for the
lessons, so he feels that he has to do it; so he's going to do it regardless. He’s
gonna practice his violin with his teacher; then he's going to go out and play with
his friends.
Earl, an African-American nonathlete, talked about his struggle of coming to
college. He grew up in an urban, predominantly minority community in which there was
much crime and poverty; and as a result, a sense of hopelessness within the community.
He described his family as being different from most in the neighborhood because his
parents were college-educated and were still together, while most of the parents in the
community did not graduate from high school, were split up or in "constant conflict,"
and may or may not have been working. Earl had to make a conscious decision to leave
behind his "old life" in the neighborhood and rise out of the hopelessness and
helplessness of the community, because it was important to his parents that he overcome
these obstacles as they had done and get an education.
Themes of separation also emerged from students' T.A.T. stories For the
African-American students, more than for the Caucasian students, there appeared to
be
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themes involving a pull to stay home, to help out, even though students felt obligated
and even motivated to go away to college. Sam, an African-American football player,
may well have been thinking about his own experience of leaving home to go to college
when he responded to a picture of a girl with books in her hand in the foreground, and a
man and a woman in the background on a farm. About the girl in the foreground, Sam
said,
Seems like she's into her studies a lot and she feels a little, not really guilty or
maybe a little sad because she can't help them out, but maybe she figures getting
an education is the best way she can help out.
Similarly, Christina, an African-American member of the track team, described the same
picture:
She's got books in her hand and of course she's going to school, but it seems to me
that she's going off into a better direction than where she's coming from... I mean
with education and everything, but she seems to be looking back and just sad... I
look at the people behind her, her parents I guess... It could also be that she's
really going off for good like to college or something like that. That could be the
explanation of the sadness, just leaving something behind for something better.
Crystal, an African-American nonathlete, described the same picture:
She's on her way to school, and this is her mother and father who are working on
the farm. I think she feels disappointed that she lives in this
environment. She
has a lot of goals she wants to attain, but is trapped in that farmer's
daughter type
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thing. I think she has bigger and better things she wants to do besides being in
the farm. She'll probably end up going to college and getting away from all that.
The Caucasian students, like the African-American students, talked about familial
support for going to college, and shared similar stories of economic hardship. Most of
these students, however, remained in the Same house growing up, and attended schools
in the Same community; if they did move, students reported it was for reasons other
than their educational needs or family feelings of safety. These students therefore did
not share the experience of the African-American students of feeling uprooted and put in
a strange environment for education which negatively affected expectations of coming to
college.
In general, Caucasian and African-American students expressed positive
experiences of being at the University. With few exceptions, students felt they were
worthy, useful, and cooperative members of the University community, and felt they had
much to offer the University (C.S.E.S.). Within the large institution, student athletes and
nonathletes were able to find smaller communities in which they felt accepted. For the
African-American students, the importance of ties with the Black community on campus
was included in this discussion. All expressed satisfaction with their level of
involvement with the African-American community, although many had to decrease
their involvement because they found it interfering with their schoolwork.
Not at all
surprising was that these students were very focused on the
importance of their studies,
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and this was echoed by parents and family members, so that the involvement in
organizations was secondary to getting an education.
African-American students also discussed reservations about coming to a
predominantly White university. Their expectations appeared to have been tainted by
early experiences with racism and fears of being negatively judged because of their race.
Many of these students had had such experiences in grade school and high school at the
hands of their White classmates. They discussed their expectations of how they would
be received and treated by the greater University community and their fears of being
isolated. African-American students also discussed issues of trust. They talked about
having been trusting or accepting as children and having to learn the hard way that
people are not always what they seem to be.
African-American students discussed affiliation with the campus African-
American community. Finding the opportunity at the University to expand on these
feelings of affiliation and connectedness to a racial group was important for all of these
students. African-American students also commented on the relatively small size of the
Black community on campus, and several voiced the need for Black students to work
together. To combat fears of isolation and alienation, students became involved in
multiple African-American organizations on campus because participation helped them
feel more connected to the Black community.
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Social Environment
Caucasian and African-American students agreed that friends were made at the
University through their classes, where they lived, and the organizations to which they
belonged. Most of the students were satisfied with their social lives at the University,
with the predictable responses from students of both races about trouble finding and
maintaining romantic relationships.
African-American students added issues relating to the social environment and
race to this discussion. For many of the African-American students, the majority of their
friends were other minority students. Although most agreed that they did not
intentionally exclude Caucasian students from their closest circle of friends, these
students stated that they felt more comfortable with other minority students. Spenser, a
football player, talked about his close friendships with both White and Black students
but stated that, with his Black friends, he is, "not necessarily more comfortable... But
they have more of the same beliefs, and they've come from the same background that I
come from."
The African-American students in general were involved in the Black community
on campus and relied on this community to fulfill their social and cultural needs.
According to the items Crystal endorsed on the questionnaires (R-UCLA), she did not
feel part of a group of friends; neither did she feel socially isolated at
the University. In
addition, she had people to whom she felt she could turn, and with whom she felt close.
Crystal stated "like 1 said, during orientation the Black kids
stuck together and we
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carried that over into freshman year. I've always been around people who supported
each other and who helped each other out."
Christina, a sprinter, did not feel isolated as a minority woman, and this sense of
being connected to and understood by others around her was reflected in her
endorsement of items on the R-UCLA Christina commented however, that she was
aware that there were other minority students who did feel isolated and disconnected
from the larger community. About alienation in the Black community, Christina
commented, "I know it's out there but for some reason, I don't always find myself in that
situation. There have been a couple times when I have come across it. It's out there and
there's no way around it."
Scott talked about the importance of a strong community from which he could
learn and which could serve as a base from which he could go out and increase his social
network. Scott felt successful in creating a community on campus of which he felt an
important part, and felt that there were people who understood him and with whom he
felt close (R-UCLA). To Scott, this was very important:
So you can identify people who are close to you, some people who have already
been in the situation I'm going to face, so it's important to have those centralized
people and meet other people that you don't know about, so you get to meet them
also.
And Crystal, who went to high school in a predominantly White school where she felt
isolated stated.
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Being with other minority kids gave me a sense of pride. I think I [started] losing
my self-esteem once I went into high school. Number one, it's a big transition.
And the transition, it was a lot to take in. Leaving the neighborhood, going to a
predominantly White high school... it was just so difficult.
African-American Students and Feelings of Mistrust at the University
Many of the African-American student athletes and nonathletes talked about
feelings of mistrust of people at the University. Some had had the experience as
children of being mistreated or taken advantage of by peers, and of gaining the sense that
people are different from the way in which they present themselves. Students were able
to reflect on their experiences as children and how they may have carried with them the
need to protect themselves from their social environment because of early experiences of
racism and differential treatment in predominantly White schools.
Christina, an athlete, talked about mistrust of the people in her environment at the
University. She felt that, although she has a lot in common with the people around her
and feels that there are people to whom she can turn, she sometimes feels that her social
relationships are superficial and feels "left out" and not understood by those around her
(R-UCLA). Christina stated that, "On this campus I feel like an individual, like I have to
do for myself... I don't trust people here. I have to think of myself first. It s such a big
campus you have to do for you."
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Renee, an athlete, on the one hand felt isolated at times because she pulled back
from the community. On the other hand, she feels strongly about the her feelings of
connectedness to her friends and those around her, and this was reflected in her
responses on the R-UCLA (e.g., she often feels she has a lot in common with the people
around her, often feels a part of a group of friends, and never feels that she has no one to
whom she can turn.) Renee observed the people in the Black community and
concluded, as she had observed as the only Black child in her class at school, that people
can be "phoney." When she got to the University, Renee was accepting of all people but
realized that she had to pull back in order to protect herself. Renee did not attribute this
mistrust to her minority status at the University; nonetheless, on the issue of trust, she
did make the statement that Black people are more honest than Whites because they say
what's on their mind, while White people on the other hand, tend to "feel one way but
say another." She said it was for this reason that she likes and respects the Black
community.
Students spoke of having been warned by their parents about the harshness of the
world, wanting their children to be prepared and protected. Vanessa had always been
told by her mother that she should be careful about choosing friends, that if "people are
telling you about other people's business, don't tell them yours." Vanessa had had such
an experience when she was new to the University, and had to end that friendship.
Following an incident in which she had been verbally abused by Caucasian classmates
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as a child, Christina’s mother warned her that, "You've got to be strong... Somebody’s
always going to say something about you."
Crystal was quite vocal about her worries of how she would be perceived by her
White classmates. She stated she was afraid sometimes to talk in class. Because of the
small number of minorities in her classes, she was afraid that she would be perceived as
the "national spokesperson for every Black person," and will be called upon to give that
generalized perspective. As stated earlier, she was also conscious of being scrutinized
by her White peers and was fearful that they thought she was not smart enough to be
there and had gotten there not on merit but because of the color if her skin.
Earl, an African-American nonathlete, talked about being on guard. Because of
the dangerous nature of his urban home environment, he learned how to be on constant
guard, and to assess safety in all situations. Earl brought this into his life at the
University and realized that on the one hand, that level of danger may not exist; but on
the other hand, he still felt the need (as the others did), to protect himself in the face of
new social environments. Earl said about the larger university community, "if there's a
choice, they wouldn't have you there." Earl had learned that, in order to survive in the
university setting, "You need to be aware of your environment and what you can and
what you cannot do and how you play... a role in your environment. According to
Earl, people are watching to see how one relates to others and whether or not one will be
a threat to their way of life.
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Student athletes and nonathletes were also able to relate their own experiences to
a scenario depicted the R.A.T.C. card of three children in a conversation, one African-
American and the other two Caucasian. In thinking again about her early experience
with racism, Vanessa described the interaction thus:
Reminds me of kindergarten, I went to mostly White schools. The little girl, the
African-American girl, she seems like they're trying to coerce her into doing
something, especially the facial expression of this one here. She looks like they're
trying to get her to do something that she really doesn't want to do. They're trying
to convince her to do it but she really doesn't want to do it. And by her facial
expression and her hand on her hip, it's telling me that she's not going to end up
doing it, anything she doesn't want to do.
Similarly, Crystal, a nonathlete, recalled her experience of being a racial minority
in school and feeling isolated and fearful as a result. She described the same picture.
I guess the Black girl is feeling the isolation, having to prove herself. [One of the
Caucasian girls] looks like she doesn't like her for whatever reason. I can relate
though... Black girl's thinking "I'm in the middle of two White girls" and I'm sure
there's thoughts going into her head and I'm sure she's thinking, "gee I hope these
people don't say something stupid or whatever" and I know these girls have a lot
of stereotypes about how this girl should be, how she should act or whatever,
positive or negative. Not good.
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To Spenser, an athlete, being on guard appears to be paramount, being in tune to verbal
and nonverbal cues as a way to assess safety, or to assess situations that, at least, are
potentially unfriendly.
This looks like a group of friends talking, actually. Nobody's face is really...
Looks like the Black kid's listening to what I assume the White kid’s saying. The
other White kid's doing his own thing. They all have their hands on their hips
with one hand down. But, it just looks like they're having a conversation, talking
about the Knicks game last night, I don't know. Don't look very confrontational.
Two White kids, but it doesn't seem like... it seems like they're talking. The
White kid, the one that's not talking, seems like he's watching the Black kid to
see what his reaction's going to be.
Earl, a nonathlete, similarly described wariness in his interactions with White
students, which is reflected in his response to the card. "The Black kid is wondering or
thinking about what this person is trying to say to him... He is taking in the information
but really does not care, [he just] wants this individual to keep on moving..." Although
he describes it as a "peaceful talk," he describes the role of one of the Caucasian boys as
the one who is "just observing the scene, trying to be [the other Caucasian boy's] other
eyes and ears to watch the affect and everything else of [the African-American boy]."
Earl predicts that if the Caucasian boys sense that there's something "odd" in his affect,
the Caucasian boys will "deal with" the African-American boy.
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The Caucasian student athletes and nonathletes did not share the same wariness of
their social environment that the Black students discussed. Instead, the Caucasian
students talked about feeling safe and comfortable within the University community, and
in coming to the University, seeing opportunities to fit in wherever they wanted, feeling
at home in their new environment. Penny, an athlete, stated, "I don't think of it as the
university community but my community," and discussed her perception that
opportunities abounded and that there were support opportunities for every possible
group of students. Penny, felt comfortable and supported within her social relationships.
This was reflected in her responses to items on the R-UCLA in which she gave the
strongest endorsements to the following statements: "There are people I feel close to," "I
can find companionship when I want it," "There are people I can turn to," and "There
are people I can talk to." According to Penny, "no matter where I was [on campus], I
felt accepted." In addition, Penny felt that,
It's so hard not to be socially accepted because there's so many different diverse
groups that ... If you go to one meeting for one type of group and you don't feel
like it's you, go to another one. If you don't feel socially accepted where you are
you can get up and go somewhere else. And that's the great part of [the
University].
Similarly Benjamin, a nonathlete, stated that he felt like he fit in and was
comfortable almost anywhere on campus. Benjamin met a quite a few people through
the club to which he belonged and felt connected and understood by
his friends (R-
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UCLA), and thus stated, "I just feel really comfortable here. This is my new home."
Travis, an athlete, stated, "I don't go out my way to try and feel like I fit in, I just feel
like I do. And Jonathan, a nonathlete, agreed about his feeling a sense of belonging to
the University community, that "I don't know if I ever have thought that on one specific
time period, I think it's been pretty constant the whole way." Like Benjamin, Travis and
Jonathan endorsed items on the R-UCLA that reflected their feelings of comfort,
acceptance and support at the University.
Extracurricular Activities
For those who felt the sense of community, the feeling came from various
sources. For some it was from the people with whom they lived, worked, and took
classes. Others needed to go out and join cultural and support groups and organizations
in order to feel more connected. Students divided across race. Caucasian students were
involved more in recreational activities, while all of the African-Americans were
involved in cultural and racial education and awareness. Benjamin, a Caucasian
nonathlete, was treasurer of the ski club. Benjamin joined the club because he loved to
ski, but as treasurer learned valuable skills in finance and management. Mittie, a
Caucasian woman who participated in sports through high school but did not want to
continue in college, did not belong to any formal extracurricular activities. Mittie
spent
her free time making jewelry, and found a community of other students who were also
interested in similar crafts and music, and, according to her responses on the
R-UCLA,
129
with whom she felt supported and understood. No matter what the specific activity,
students all agreed that some such activity was an important part of their University
experience in terms of increasing their exposure to people, and developing skills they
hoped to use in later social and work situations.
Athletics
Athletic involvement was shown to be a way for African-American and Caucasian
student athletes to connect to a team and the athletic community, and for some, to the
larger University community. African-American and Caucasian student athletes were all
very positive about their experience of being on a team and how this enhanced their
experience at the University. Students commented that being an athlete exposed them to
different people and opened doors in terms of meeting and interacting with people on
campus. Many of the students' social lives revolved around the team. Daniel, a
Caucasian football player, mentioned that, "I never had a good friend [at the University]
that wasn't on the team," a sentiment echoed by many of the student athletes of both
races. When people asked Penny, a Caucasian athlete, what she did at the University,
she always replied, "I'm on the track team."
Judy, a Caucasian female athlete said that if she wasn't on the Dance Team, "I'd
be totally lost... I wouldn't have my group of friends... If I wasn't on that team, I
probably would have just sat at home and watched TV and done nothing during those
hours that we practiced." Judy was so positive about her experience on the
team and the
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effect it had on her experience at the University that she went back to her high school
every once in a while and talked to students about college. To them she said.
Get involved with everything. Join as many things as you can 'cause that's where
you meet all your friends. If you're not and you just go to school to learn, you're
not going to get everything out of it. You need to have friends and other stuff,
extracurricular activities. Even if they're academic activities like if you're on the
math club or the chess club, that's fine but be involved in everything you possibly
can.
African-American students' responses were less enthusiastic than their Caucasian
counterparts, but still reflected the importance of their collegiate athletic participation.
According to his responses on the R-UCLA, Sam often felt isolated and felt that his
social relationships were superficial, that there were rarely people to whom he could
turn. Football therefore may have taken on a special meaning as it may be an area in
which he felt fulfilled. Sam agreed, stating about football that,
Actually, I don't know what I would do without it, now that I think about it, at the
collegiate level... It's so interwoven in my life. If I quit the football team, my
studies would probably improve, but I'd have to find something to replace it. I'd
have to run on my own. I'd work out regardless, but I'd make sure it would be
competitive.
Spenser lived in an isolated area of the campus and realized that, by being
physically isolated from everybody, I could see how in the long run I really wasn t part
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of anything. And that s probably I think at the point I got up and went down to the
football office."
Affiliation with the Campus Black Community
Affiliation with the Black community on campus was an important part of
African-American students' experience at the University, more so than was their athletic
involvement. Some students talked about membership in groups where there were other
minority and in particular, African-American students. African-American students
agreed that belonging to the University is an important part of students' self-image, and
disagreed more strongly than did the Caucasian students, that membership in the
University community has very little to do with how they feel about themselves
(C.S.E.S.).
For many, affiliation with the African-American community made them feel more
comfortable and more accepted in these groups and as a result, more comfortable within
the larger university community. Renee a sprinter, for example, considered the Black
community to be the part of the university that was the most important to her. It was
with this community that she felt accepted and known.
Most of the African-American students spent much of their free time involved in
communication and support organizations aimed at the Black community. According to
Earl, involvement in those activities was important,
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Because you learn a lot more outside the academic setting versus in the academic
setting. I felt that if I didn't involve myself. I'd just be cheating myself... 1 can
study more and get all A's, but then I'd be a person with A's and not really be able
to deal with people which is not going to do you any good.
Students were very conscious of the fact that the Black community was small in
the University, and several commented on the need to work and stick together for
survival, something that almost all of these students had as part of their agenda in
attending the University. Renee felt it was important to find out where other Black
students lived when she was asked to choose an area of campus in which to live.
According to Vanessa, a nonathlete, involvement in the support and
communication groups geared towards Black students taught her important things about
how she viewed herself. According to Vanessa,
I view myself as a very strong, very intelligent Black woman and I think that
[group], that supports that for me. I've overcome a whole lot of things and it's
good meeting people who have overcome a lot of the Same things and a lot of
different things. Teaches you about other people... Some things that I've gone
through have been minute to what other people have gone through. I think it
teaches me [that] I should be proud of where I am, what I had to go through to get
here. If it was big or small, what I had to go through it was still a challenge.
According to Vanessa, she also learned through her involvement in these activities
valuable lessons about dealing with different types of people.
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This is one of your life experiences that you not only have to go to school, but you
have to live with these people. I think being in different organizations teaches
you to really deal with people's differences. And I'm not even talking about
racial differences. Even two Black females could be completely different; you
just have to learn about people's differences.
From her activities in the Black community, Crystal a nonathlete, hoped that
people would see her.
As someone who is aggressive, opinionated, someone who can get things done on
time and regardless of being a woman, Black or small, that I'm still effective. I
can do the job. I want people to value that so that when they see me they know
that "Ok, Crystal can do this, this, and this." I think that's my motivating force
into going into these different groups... People no longer underestimate me.
Some students talked about coming to the University and being involved in
organizations in order to make a difference by working on behali of the Black
community. They felt it was critical to join and take leadership roles in these groups, to
show Black achievement in a positive light and to reflect that back to the Black
community, and the University at large.
On the one hand. Crystal did not want to lose her individuality by being
associated with the various groups to which she belonged; on the other
hand, although
she felt her membership in this community did not reflect an
important part of her self-
image (C.S.E.S.), nonetheless, she felt her involvement in
these same groups was
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important. Along with being involved in several cultural and support groups on campus.
Crystal organized the local group for the Million Man March. Being involved in the
organizations geared towards minority students helped Crystal feel part of a community,
"Especially since we have such small numbers here, I think we need to stick together."
According to Crystal, some of the Black students come to the University to "make a
difference," and some "just do the four years and get out." Although she was heavily
involved in Black organizations and support groups, most of her friends were of the "Let
me get my degree and get out of here" group.
Earl's involvement in campus activities and groups for minority students helped to
create what he referred to as a positive environment, something he felt he lacked in the
predominantly White high school he attended. He also agreed that the Black students on
campus need to develop a sense of community and work together due to their small
numbers, and that "if we're not going to help ourselves, no one else will." Like Crystal,
Earl was involved in some organizations in which he could "do some political things" to
help out the Black community. He also wrote for the college newspaper and worked for
an alternative newspaper aimed at the Black community, all in the hopes of educating
people and bringing back African culture to the campus. In addition, Earl felt fortunate
that he had educational opportunities and was able to use them and to share his
knowledge with others in the community. He felt that he could be role model
of the
Black person who knows how to use opportunities, something he felt is rarely
seen. He
also talked about the portrayal of Blacks on TV, how "They’re fooling
around, they're
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selling drugs, they re killing each other;" and hoped that perhaps by his own success he
could do something to dispel this belief.
Scott, a nonathlete, was involved in the minority gay and lesbian community.
There is a campus wide organization for all gay and lesbian students but many gay and
lesbian minority students felt that it did not address their cultural needs. Scott was
therefore trying to start an organization to address these needs.
Caucasian students seemed to feel more free to take advantage of what the
University has to offer, and learned much by being able to interact with the different
types of people on campus. While the African-American students were concerned with
sticking together in order to survive, Caucasian students talked of expanding their circle
of friends and experiences. Enjoying the cultural diversity and opportunities of the
University, Penny, an athlete stated,
I don't feel like you create a community, but it creates itself around you. Either
you're part of it or you're not... I learned a lot by coming here. And I met
different types of people I didn't meet at home to make up this new community,
and I felt like all of a sudden I was learning and experiencing new things that I
didn't get at home and that I didn't realize I wasn't getting. Like a lot of the
different types of people that lived in my dorm, and all the different programs set
up. When I first got here, I was astounded by all the different groups on campus
geared towards helping all the different types of people on campus.
And it was
kind of fun and interesting learning all this.
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Conclusion
Students differed by race in their anticipation of and experience of the University.
Students of both races discussed their desire to go to college and the ways in which this
was encouraged by their parents. More so than Caucasian students, African-American
students talked about financial, social, and educational sacrifices that had to be made in
order to ensure that they were adequately prepared for college and that they grew up in a
safe environment. African-American students were more expressive in their
ambivalence about going to college and leaving behind, with sadness, the safety and
security of home for something only potentially better.
Students of both races enjoyed extracurricular activities and agreed that
involvement helped to expand their learning and social experiences, as well as give them
something to do. Racial differences emerged in that the African-American students were
involved in activities geared towards cultural, social, and academic issues of the African-
American community; Caucasian students' activities varied more widely. African-
American students talked about mistrust of others and feeling the need to be with other
minority students as being important. Students agreed that they felt the African-
American community was a positive community in which they felt accepted and
supported.
The role of athletics in student lives at the University varied by race.
All students
agreed that it was helpful in enriching their experience
and expanding their social lives.
For African-American students, athletics was more of a
supplement to their experience,
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rather than, as it appeared to be for the Caucasian students, the activity from which they
derive their experiential and affiliative needs. The African-American community
appeared to fulfill this role for the African-American nonathletes, and for some of the
athletes.
CHAPTER 8
SUMMARY AND DISCUSSION
This was an exploratory study in which the relationship between athletic
participation, race, and affiliation in the lives of African-American university students'
lives was investigated. Students shared their experiences of family and friends growing
up and forming their identities. Students talked about what they learned through athletic
participation, about themselves in terms of their potential, and their ability to be
competitive and cooperative.
African-American students shared their experiences of obstacles in developing
identities as young men and women. These students traveled a long road to the
University that was fraught with isolation and frustration, in which they and their
families made many sacrifices.
Race-related differences emerged early in life. Economics accounted for much of
the difference, but cultural factors also emerged. African-American students grew up in
urban, economically disadvantaged communities with drug and gang activity. For this
reason, many families relocated to safer, more affluent and predominantly White
neighborhoods, or sent their children to schools outside of the home neighborhood
which were better equipped to prepare students for college. In contrast, the majority of
the Caucasian students grew up and went to school in the same neighborhood.
If the
family moved, it was for reasons other than safety of the family or better
educational
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opportunities. Only one of the Caucasian students talked about feeling racially different
from others in his neighborhood.
African-American students realized that they were "different" when they attended
predominantly Caucasian schools. At this time they realized that this difference was
something seen as negative by some of their White classmates. These students
responded to the hostility and differential treatment they faced by seeking out the safety
of other Black and minority students through school-based organizations, or by returning
to their predominantly minority neighborhoods to reconnect with the familiar culture and
to feel safe and accepted, and no longer different.
These African-American students struggled with the dual life they led, with
Caucasian and school friends on the one hand, and Black friends at home on the other.
Some were vocal about this struggle of forsaking one culture for the next, having to give
up that to which they were accustomed in order to fit into the new environment. These
African-American students had the experience of being visibly distinct from those
around them while attending school, an experience that was difficult for them. They had
trouble understanding why being different was bad. Athletics was a way for them to be
visible, and to be visible in a positive light. Renee summed this up beautifully when she
described being tom between her Black friends from her old neighborhood and her new
White friends in the new predominantly White school which she attended after her
family moved. "The way I talked changed, the way I dressed changed... the music
I
liked,... that changed. What I thought was beautiful changed.
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From the stories of these students, there is a great pressure to conform to the new
culture of predominantly White schools. All seemed aware of it, but dealt with it in
different ways, including acceptance, anger, resentment, and fear. Vanessa, for instance,
accepted the struggle and saw it as an important growing and learning experience,
because living in a predominantly Black neighborhood and going to school in a
predominantly White neighborhood, enabled her to leam about those who were racially
similar and racially different from herself.
At the University, the African-American students were also wary in their new
environment. Due to dangerous neighborhoods while growing up, and hostility when
they tried to enter the predominantly White environments of their schools, they learned
to protect themselves by retreating into the familiarity of the Black community on
campus, and continuing their involvement in athletics which had in high school given
the African-American student athletes self-esteem and positive recognition.
The Caucasian students did not have the same wariness about their social
environment, did not expect to have differential treatment, and did not have the same
experience of danger outside, and thus were more open and free to explore.
Nonetheless, they still felt overwhelmed by a large university. They still wanted, like
the African-American students, to find a smaller community within the larger one to
which they could belong. As in high school, the African-American students sought
out
others who were culturally similar or with whom they shared similar interests. Friends
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and associates were found in organizations aimed at the African-American and minority
community and for the athletes, through athletics.
Athletics played a great role in the lives of all but two of the African-American
students. The Caucasian students were all involved in community and school-based
athletics while growing up, in which family and neighbors were also involved. The
African-American students on the other hand, grew up in poorer urban communities and
so had fewer opportunities for sports and were in general exposed to much less of a
variety of opportunities. The parents of these students were focused on academics as a
way to get ahead, and some viewed sports as a waste of time; while they allowed their
children to play, they did not attend all of the games, and were not encouraging of their
participation. Students also commented that, because of crime in their neighborhoods,
their parents preferred them to be in the house, not out in the community after school.
All students looked back positively on their childhood athletic involvement. They
acknowledged that, through participation, they learned much about themselves, others,
and being in a group, and they hoped to use these skills throughout their lives. Some
acknowledged that sport involvement kept them out of potential trouble, and noted that
others whom they knew who were not involved in sports were involved in drugs,
drinking, criminal activity, or were pregnant. These were fates they speculated could
have befallen them had they not gotten involved in sports.
Athletic involvement in college continued to be important for African-American
and Caucasian students. Learning about themselves and others that took
place in
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childhood continued through college. Students of both races saw the behaviors they
learned through their participation, such as leadership skills, and being focused and
motivated, were important in how they viewed themselves as young adults and in how
they wanted others to view them.
Of particular importance to the African-American students was the fact that
athletics gave them an alternative way to be identified. So much had been unfamiliar
for these students in the predominantly White high schools and at the large,
predominantly White university, however, through athletic involvement, these students
had the opportunity to be with others on familiar ground.
Affiliation appeared to be equally important to African-American and Caucasian
students in terms of their survival and well-being on such a large campus. Students of
both races talked about the importance of immediate and extended family, the ways in
which they served as sources of identity and support. Differences seemed to appear in
the type of community students of each race chose to seek out and join. African-
American students sought out cultural and racial groups to support them and to be with
similar students. Caucasian students on the other hand, wanted to be with those of
similar interest; none of these students mentioned culture or race as determinants in
choosing a group or activity.
Although students commented that they didn't use athletics intentionally to feel
more affiliated with the University community, they found that they felt connected with
the University through their participation. More important to them was the
feeling of
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belonging to a smaller sub-culture within the larger community. For these students, the
athletic community was of far more importance than membership in the larger
University community.
Below, are the responses to the four questions posed at the beginning of this
study.
Question 1 : In what way do race and athletic participation interact to affect
feelings of affiliation within the University community? More specifically, to what
extent does athletic participation enhance feelings of belonging to the University
community and in help young people break through racial barriers, and how does race
affect feelings of belonging to or feeling alienated from the University community.
Students' experiences at the University were quite different and these differences
seemed most evident across race. Many African-American students had had experiences
before college of being racially different from schoolmates and had this difference met
with negative responses. As a whole these students felt that their feelings of safety and
security were sacrificed in order that they have better educational opportunities. When
they reached the University, some students initially felt wary and anxiety in their new
environment. Athletics served as a nice bridge for the African-American athletes.
Through athletic involvement students had a positive peer group, and a positive way of
being identified within the larger community. In addition, athletics provided students
with a means to be useful, vital, and important members of the University community
and to be visible in a positive way.
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In looking at the question on athletics and racial barriers, evidence from this study
suggests that athletics may contribute to helping to dissolve some of these barriers
because feelings of camaraderie within the teams extends extended across race. Due to
the small sample size however, further investigation in this area is warranted.
Question 2: In what ways does collegiate athletic participation affect the athlete's
sense of self, both within and outside the University community?
Students of both races spoke positively about the effects of athletic participation
on their sense of selves both within and outside of the University. Because they were
doing something that they wanted to do and something that made them feel good about
themselves, students on the whole received positive feedback from friends and family
about their participation. African-American students were less positive about the
support and encouragement they received from their families because of the importance
of academics to these family members.
Students discussed the invaluable experience of learning how to be cooperative
members of an important group and about how to be competitive; skills students were
using in their current social and academic lives, and skills they hoped would be useful
after college when they enter the "real world." Students of both races made comments
about what they learned about themselves, about their physical and emotional potentials,
and the increased self-awareness and self-confidence they associated with their athletic
participation.
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Athletic participation gave African-American students a means by which they
could be seen in a positive light, and represented for them, an area in which they felt
confident about themselves and their abilities. This confidence gave students with a
sense of empowerment that was essential to survival on the University campus;
something that they hoped would also be carried over into later adulthood.
Question 3: In what ways does athletic involvement during youth affect sense of
self as a young adult?
Regardless of race, childhood athletic participation had a positive effect on
students sense of self. Students felt special being identified as "the best" at their sport or
"the fastest" in their class, and have important memories with friends and family of their
athletic participation which added to sense of security and sense of selves as important
and special. In addition, students learned about themselves and others, and as they had
with their discussions of collegiate athletic participation, talked about the self-
confidence and self-awareness gained through childhood participation.
Question 4: In what ways does status as a visible minority affect a student's sense
of self?
Being a visible minority was tough for students while growing up. It wasn't so
much being different that struck students but that this difference was perceived as
negative was surprising and confusing to students. As a result, students had to develop
a
tough skin to shield themselves against further hurt and disappointment, and
proceed
with caution into new social environments.
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While the Caucasian students came to the University with the expectation of
being accepted and welcome, the African-American students' expectations were more
cautious, tainted by previous experience of their visibility. As a result, these students
sought out organizations aimed at the Black community and athletics, both of which
provided safety, comfort, and familiarity and in which expectations were known and
predictable.
Limitations of This Study
My race as the interviewer played a significant role in the interviews. Students
responded to me as an African-American woman. Given the issues of trust that arose, it
seemed easier for the African-American women in particular, to tell me about their
painful experiences of racism. I do not know if they would have been that open with an
interviewer of a different race. When I gave each student the R.A.T.C. card, for
example, all of the African-American students identified the children pictured by race
when describing the scene (e.g., "The Black girl is listening to this White girl"). All but
one of the Caucasian students, however, avoided using race as an identifier, which made
descriptions more cumbersome (e.g., "These two over here are trying to talk to this kid
over there"). Caucasian students may have felt that they had to censor their responses as
they censored their use of race terms. Further study may prove useful in clarifying the
effect of interviewer's race on the quality of information given and held back
by
interiviewees.
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Implications and Recommendations for Future Research
The information gathered from this investigation may be useful for school and
university administrators when planning and providing for minority students on
predominantly White campuses. In this investigation, some areas of concern for
minority students have been highlighted. This study was an exploratory one. There is a
need for further empirically-based research into the phenomena discussed in this study.
Issues of gender differences in students’ experiences with athletic participation,
race, and affiliation were not discussed in this study. Based on the findings in this study
it seems clear that for these students, there are some important differences in the
African-American students’ early experiences of racism that affected their sense of
safety and belonging within predominantly Caucasian settings. The field of athletics for
women continues to grow, and become more visible and accessible to participants and to
the media. Further investigation in the area of gender differences is therefore warranted.
While the students in this study were by no means representative of all college
students, it is interesting that seven of the eight African-American students shared the
experience of going to school outside of their urban home communities, a decision made
by their particular parents to facilitate their access to college educations. Many of these
students had the experience of feeling unwelcome in earlier school experiences and
sought out the safety and security of the Black community at their schools and at home
as a way to counter these feelings. Therefore, providing these students with
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opportunities to be involved in the Black community while at the University is
potentially important.
The families of African-American students were expected to be more supportive
of athletic involvement as a means to a successful career. Due in part to the scarce
number of prominent African-Americans outside of sports for Black youths to emulate,
athletic participation has historically been encouraged in the Black community as a way
for Black youths to stand out in a positive light. These students, however, did not have
athletics as a career goal, probably because they were in college and had post-college
plans involving something developed through academics. It should be kept in mind that
half of these students had parents who were bom outside of the United States, who held
beliefs in education as the means to success, and saw athletics as a pastime only. Further
investigation would be interesting in the area of parental value systems and the ways in
which their values relates to involvement in and benefit from athletics.
In this study, the negative effects of being visibly different from the majority
culture was highlighted. Further research may prove to be useful to investigate the
psychological sequelae of early differential treatment due to race, and how this affects
later psychological functioning and well-being. Along these same lines is the issue of
being different in other ways than visibly distinct from the majority culture, (e.g., sexual
orientation, religion, ethnicity), and how this affects one s experience and psychological
functioning.
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Students of both races commented on their increased self-awareness and self-
confidence as a result of their athletic participation. Interestingly, students who did not
participate in athletics learned much of the same things about themselves and about
working cooperatively with others as a result of their participation in other types of
activities. Some of the benefits of athletic participation may therefore be gained by
those who are not athletically inclined. A further investigation into this phenomenon
may be helpful.
The racial make-up of important groups was something that concerned most of the
African-American students, and was a factor in how they viewed their comfort and value
within these groups. Although this was more of a factor for students choosing non-sport
activities than it was for students involved in athletics, it remained something that
student athletes were aware of. An investigation into athletic teams in which minority
students are in the racial majority versus racial minority and how this affects the
students' experience of and benefit from their participation may also be helpful.
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APPENDIX A
SEMI-STRUCTURED INTERVIEW QUESTIONS
I. Background
1. Age
2. Gender
3. Family income
4. Describe racial make-up of neighborhood where you consider majority of your
childhood.
5. Did you consider yourself to be racially different from the majority of people in this
neighborhood?
6. Were you racially different from your closest friends?
7. Describe the circumstance while growing up when you felt the most affiliated with a
group you considered membership to be important.
8. Did this circumstance have anything to do with racial similarities/differences between
you and the group members? if so, in what way did this affect your experience?
9. Describe the circumstance while growing up when you felt the least affiliated with a
group you considered membership to be important.
10. Did this circumstance have anything to do with racial similarities/differences between
you and the group members? if so, in what way did this affect your experience?
II. Affiliation
1 . How important is it to you that you feel a part of a community? at U.Mass? Why is
this, or is this not important?
2. What are ways in which you are able to feel part of a community (e.g., activities you
participate in, groups you join, places you frequent)?
3. What effect do the above activities and memberships have on your feelings of
affiliation with the community?
4. Do you feel socially isolated here at U. Mass?
5. What part does your minority status here at U.Mass play in this isolation?
6. What role does being around students similar to yourself play in choosing to join
groups/activities etc.?
7. What are important characteristics of these peers that would make them similar
to
yourself?
8. Describe the circumstances here at U. Mass when you feel the most
affiliated with the
college community
9. Describe the circumstances here at U. Mass when you feel the least
affiliated with the
college community
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III. The role of athletics as a child:
1. Did you participate in organized competitive athletics as a child? If so, what and how
old?
2. What were your primary motivations to participate in the program(s)
3. What role did this participation play in how you viewed yourself?
4. What was the response of the following groups to your participation and how did it
make you feel?
A. your family (immediate and extended)
B. your friends
C. your community
5. What do you recall as the most important aspect of your participation?
6. What was the most important event that effects your life today?
7. What do you think are the most important things that you learned about yourself from
your athletic participation?
8. What do you think you would have missed by not participating?
9. In what way(s) do you feel your participation enriched your childhood?
10. In what way(s) do you feel your participation detracted from your childhood?
IV. Athletics now
1 . Describe the role athletics plays in your life now.
2. If you could change the role that athletics plays in your life how would you?
3. Describe the ways in which your athletic participation enrich your college experience.
4. Describe the ways in which your athletic participation detracts from your college
experience.
A. How does it affect your academics?
B. How does it affect your social life?
5. Currently how important is athletic participation to you?
6. What other activities, if any, are more important?
7. How would describe athletics as fitting into how you view yourself as a young adult?
8. How would describe athletics as fitting into how you want others to view you as a
young adult?
9. How does your athletic participation help you to feel more a part of the University
community? Explain.
10. What is the response of the following groups to your participation and how does it
make you feel?
A. your family (immediate and extended)
B. your friends
C. your community
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APPENDIX B
Collective Self-Esteem Scale
Subjects are asked to respond to each of the following statements on a 7 point, likert-
type scale, on the basis of how they feel about UMass and their membership to the
Umass community.
Strongly
... Strongly
agree disagree
1
.
In general, others think that the University I am a
member of is unworthy.
2. In general, others respect the University that I am a
member of.
3. Overall, my University is considered good by all.
4. Most people consider my University, on the average, to
be more ineffective than other universities.
5. Overall, I often feel that the University of which I am a
member is not worthwhile.
6. In general, belonging to this University is an important
part ofmy self-image.
7. The University I belong to is an important reflection of who I am
8. In general, the members ofmy University are quite
different from most other universities.
9. An important aspect ofmy University is that it is quite
different from most other universities.
10. 1 am a worthy member of the University I belong to.
1 1 . 1 feel I don't have much to offer to the University that
I belong to.
12. 1 am a cooperative participant in the University I
belong to.
13. 1 often feel I'm a useless member of my University.
14. In general, I'm glad to be a member of the University
I belong to.
15. Overall, I often feel that the members of my University
are quite similar to one another.
16. Overall, my University membership has very little to do
with how I feel about myself.
17. In general, I feel that I am quite similar to the
other
members of my University.
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Responses on the Collective Self-Esteem Scale*
Strongly
Disagree Neutral
Strongly
Agree
1 2 3 4 5 6 7
1 . I am a worthy member of the University I belong to.
Crystal Daniel Jonathan Judy Sam
Earl Christina
Penny Benjamin
Vanessa Scott
Renee Travis
Kim Mittie
Spenser
2. 1 often regret that I belong to the U. Mass, community.
Penny Benjamin Vanessa Scott Christina Crystal
Kim Daniel Earl Judy
Mittie Sam
Spenser Renee
Jonathan Travis
3. Overall, my University is considered good by all.
Earl Crystal Penny Benjamin Sam Mittie
Jonathan Christina Travis
Renee
Vanessa
Spenser
Judy
Kim
Scott
Daniel
*bold- African-Americans
italics- athletes
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Strongly
Disagree Neutral
Strongly
Agree
1 2 3 4 5 6 7
4.
In general, belonging to this University is an important part of my self
image
Crystal Daniel Vanessa Christina Benjamin
Kim Renee Penny Travis
Jonathan Judy Sam
Mittie Earl
Spenser
5. I feel I don't have much to offer the University that I belong to.
Benjamin Penny Christina Daniel Crystal
Vanessa Renee
Judy Jonathan
Travis
Kim
Mittie
Spenser, Sam
Earl, Scott
6. In general, I'm glad to be a member of the University I belong to.
Crystal Christina Benjamin Mittie
Renee Jonathan
Daniel Penny
Judy
Spenser
Sam
Vanessa
Kim
bold- African-Americans
italics- athletes
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Strongly
Disagree Neutral
Strongly
Agree
1 2 3 4 5 6 7
7. Most people consider my University, on the
other universities.
average, to be more ineffective than
Scott Vanessa Christina Penny Benjamin
Mittie Travis Daniel Sam Renee
Earl Judy Crystal Kim
Jonathan Spenser
8. The University I belong to is an important reflection of who I am.
Crystal Renee Daniel Penny Christina Scott
Sam Vanessa Benjamin Travis
Judy Kim
Earl Jonathan
Spenser
Mittie
9. 1 am a cooperative participant in the University I belong to.
Daniel Penny Christina Benjamin
Crystal Vanessa Scott
Kim
Jonathan
Judy Renee
Travis
Mittie
Spenser
Earl
10. Overall, I often feel that the University
Penny Daniel Judy
Travis Benjamin
Mittie Vanessa
Kim
Spenser
Earl
Jonathan
of which I am a member is not worthwhile.
Christina
Scott
Renee
Crystal
*bold- African-Americans
italics- athletes
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Strongly
Disagree Neutral
Strongly
Agree
1 2 3 4 5 6 7
1 1 . In general, others respect the University that I am a member of.
Daniel Spenser Penny Christina Benjamin
Renee Crystal Scott Travis
Jonathan Vanessa
Kim
Judy
Mittie
12. Overall, my University membership has little to do with how I feel about myself.
Penny Benjamin Vanessa Daniel Crystal Judy Spenser
Scott Christina Earl Jonathan Kim Travis
Renee Mittie
13.1 often feel I'm a useless member ofmy University.
Penny Benjamin
Scott Renee
Vanessa Judy
Kim Jonathan
Travis Mittie
Spenser Earl
Daniel Christina
Crystal
14. 1 feel good about the University I belong to.
Crystal Daniel
Renee
Scott Benjamin Penny
Judy Christina Kim
Spenser Vanessa Travis
Jonathan Mittie
Earl
*bold- African-Americans
italics- athletes
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Strongly
Disagree Neutral
Strongly
Agree
1 2 3 4 5 6 7
15. In general, others think that the University I am a member if is unworthy.
Travis Penny Benjamin Scott Christina Crystal
Mittie Vanessa Daniel Spenser Renee
Judy
Kim
Jonathan
Earl
16. In general belonging to the community of which I am a member is an important part
ofmy self-image.
Crystal Daniel Scott Christina Benjamin
Mittie Jonathan Kim Vanessa Penny
Spenser Earl Renee Judy
Travis
*bold- African-Americans
italics- athletes
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APPENDIX C
Participation Motivation Questionnaire
Below are some reasons that people give for participating is sports. Read each item
carefully and decide if that item describes a reason why you participate in your sport.
Mark an "X" to indicate if that reason is very important, somewhat important, or not at
all important for you.
Very Somewhat Not at all
important important important
1 . 1 want to improve my skills.
2. 1 want to be with friends.
3. 1 want to stay in shape.
4. 1 like the excitement.
5. 1 like the teamwork.
6. My parent or close friends want me to play
7. 1 want to learn new skills.
8. 1 like to meet new friends.
9. 1 like the rewards.
10. 1 like to get exercise.
1 1 . 1 like the action.
12. 1 like the team spirit.
13.1 like to feel important.
14. 1 like being on a team.
15.1 want to go on to a higher level.
16. 1 want to be physically fit.
17. 1 want to be popular.
18. 1 like the challenge.
19. 1 want to gain status or recognition.
20. 1 like to have fun.
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Responses on the Participation Motivation Scale*
Motives Very
Important
Somewhat
Important
Not at all
important
1 . I want to
improve my
skills
Spenser, Sam
Christina, Renee
Daniel, Travis
Judy
Penny
2. 1 want to be
with my friends
Penny, Renee
Daniel, Travis
Spenser, Sam
Judy
Christina
3 . 1 want to
stay in shape
Spenser, Sam
Christina, Renee
Penny, Judy
Daniel, Travis
4. 1 like the
excitement
Spenser, Sam
Christina, Renee
Penny, Travis
Daniel
Judy
5. 1 like the
teamwork
Spenser
Daniel
Sam
Renee
Travis
Christina
Penny
Judy
6. My parents and Travis
close friend want
me to participate
7. 1 want to learn Spenser, Sam
new skills Penny, Judy
Daniel, Travis
Daniel
Sam
Renee
Christina
Renee
Spenser
Christina
Penny
Judy
8. 1 like to meet
new friends
Spenser, Sam Judy
Penny, Renee
Daniel, Travis
Christina
*bold- African-Americans
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Very
Motives Important
Somewhat
Important
Not at all
Important
9. 1 like the
rewards
Spenser, Sam
Christina
Penny, Judy
Travis, Daniel
Renee
10. 1 like to get
exercise
Spenser, Sam
Christina, Renee
Penny, Judy
Daniel, Travis
1 1 . 1 like the
action
Spenser, Sam
Christina, Travis
Penny, Daniel
Renee
Judy
12. 1 like the
team spirit
Spenser, Sam
Christina, Renee
Penny
Daniel, Travis
Judy
13. 1 like to
feel important
Christina, Renee
Sam
Penny, Judy
Daniel, Travis
Spenser
14. 1 like being
on a team
Spenser, Sam
Christina, Renee
Travis, Daniel
Penny
Judy
15.1 want to go Penny, Renee
onto a higher level Travis
Spenser
16. 1 want to be
physically fit
Spenser, Sam
Christina, Renee
Penny, Judy
Daniel, Travis
Judy, Christina
Sam, Daniel
*bold- African-Americans
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Motives Very
Important
Somewhat
Important
Not at all
Important
1 7.
1
want to be
popular
18. 1 like the
challenge
19.1 want to gain
status or recognition
20. 1 like to
have fun
Spenser, Sam
Christina
Travis
Spenser, Renee
Christina, Penny
Spenser, Sam
Christina, Renee
Penny, Judy
Daniel, Travis
Spenser, Sam Christina
Renee
Penny, Judy
Daniel, Travis
Penny, Judy
Daniel
Renee
Daniel, Judy
Sam, Travis
*bold- African-Americans
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APPENDIX D
Personal Experience Survey
UCLA Loneliness Scale
Indicate how often you have felt the way described in each statement using the
scale:
4 indicates "I have felt this way often. "
3 indicates "I have felt this way sometimes.
2 indicates "I have felt this way rarely. "
1 indicates "I have never felt this way."
Never
1 . I feel in tune with the people around me ... 1
2. I lack companionship 1
3. There is no one I can turn to 1
4. I do not feel alone 1
5. I feel part of a groups of friends 1
6. I have a lot in common with the
people around me 1
7. I am no longer close to anyone 1
8. My interests and ideas are not shared by
those around me 1
9. I am an outgoing person 1
10. There are people I feel close to 1
1 1 . I feel left out 1
12. My social relationships are superficial ... 1
13. No one really knows me well 1
14. I feel isolated from others 1
15. I can find companionship when I want it . . 1
16. There are people who really understand me . 1
17. I am unhappy being so withdrawn 1
18. People are around me but not with me . . . 1
19. There are people I can talk to 1
20. There are people I can turn to 1
fl
Rarely Sometimes
2
2
2
2
2
3
3
3
3
3
2 3
2 3
2
2
2
2
2
2
2
2
2
2
2
2
2
3
3
3
3
3
3
3
3
3
3
3
3
3
following
Often
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
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Responses on the Personal Experience Questionnaire (UCLA Loneliness Scale)*
Statement Never Rare Sometimes Often
1 . 1 feel in tune with the
people around me.
Christina Scott
Crystal Travis
Penny Vanessa
Daniel Renee
Benjamin Judy
Sam Mittie
Jonathan
Spenser
Earl
Kim
2. 1 lack companionship. Spenser Christina Daniel Renee
Scott Jonathan
Kim
Benjamin
Penny
Travis
Vanessa
Mittie
Earl
Sam
Judy
Crystal
3 . There us no one Scott Christina Daniel
I can turn. Jonathan
Renee
Travis
Kim
Mittie
Spenser
Earl
Benjamin
Penny
Vanessa
Crystal
Sam
Judy
4. 1 do not feel alone. Renee Penny Sam Scott
Kim Mittie
Crystal
Earl
Judy
Spenser
Benjamin
Jonathan
Christina
Travis
Vanessa
Daniel
bold- African-Americans
italics- Athletes
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Statement Never Rare Sometimes Often
5. 1 feel part of a Crystal Christina Scott
group of friends. Penny Benjamin
Daniel Mittie
Sam Vanessa
Kim
Renee
Jonathan
Judy
Travis
Spenser
Earl
6. 1 have a lot in common Penny Christina
with the people around Daniel Renee
me. Kim Scott
Earl Judy
Sam
Spenser
Benjamin
Jonathan
Vanessa
Crystal
Travis
7. 1 am no longer close Jonathan Christina Daniel
to anyone. Travis Penny
Mittie Judy
Kim Crystal
Sam
Spenser
Vanessa
Renee
Scott
Earl
Benjamin
*bold- African-Americans
italics- Athletes
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Statement Never Rare Sometimes Often
8. My interests and Scott Daniel Crystal
ideas are not Earl Spenser Penny
shared by those Renee Vanessa Judy
around me. Mittie Travis Sam
Kim Benjamin
Jonathan
Christina
9. 1 am an outgoing Daniel Christina
person. Earl Renee
Sam Judy
Benjamin Mittie
Jonathan Travis
Vanessa
Crystal
Spenser
Scott
Penny
Kim
10. There are people
I feel close to.
Jonathan Christina
Daniel Renee
Earl Travis
Scott
Judy
Mittie
Penny
Crystal
Spenser
Sam
Benjamin
Vanessa
Kim
*bold- African-Americans
italics- Athletes
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Statement Never Rare Sometimes Often
1 1 . 1 feel left out. Scott Penny Christina
Renee Mittie Crystal
Kim Vanessa Daniel
Spenser Benjamin
Jonathan Sam
Travis Earl
Judy
12. My social Mittie Crystal Christina Daniel
relationships are Scott Benjamin Judy Sam
superficial. Kim Penny Earl
Renee Jonathan
Travis Vanessa
Spenser
13. No one really Scott Penny Christina Judy
knows me well. Kim Benjamin Crystal
Renee Sant Daniel
Mittie Jonathan Earl
Travis Vanessa
Spenser
14. 1 feel isolated Scott Penny Daniel Sam
from others. Kim Jonathan Judy
Renee Vanessa
Mittie Christina
Crystal Benjamin
Spenser Earl
*bold- African-Americans
italics- Athletes
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Statement Never Rare Sometimes Often
15. 1 can find
companionship when
I want it.
Sam Jonathan
Judy Earl
Daniel
16. There are people Crystal Sam
who really understand Judy
me.
Christina
Benjamin
Penny
Kim
Daniel
Jonathan
Spenser
Earl
17. 1 am unhappy Christina Penny Daniel
being so withdrawn. Spenser
Vanessa
Kim
Renee
Jonathan
Travis
Mittie
Earl Crystal
Benjamin
Sam
Judy
1 8. People are around Spenser Vanessa Daniel
me not with me. Scott Crystal Judy
Mittie
Kim
Renee
Jonathan
Benjamin
Travis
Earl
Penny
Christina
*bold
Scott
Crystal
Mittie
Penny
Benjamin
Spenser
Vanessa
Kim
Travis
Christina
Renee
Scott
Renee
Vanessa
Travis
Mittie
Scott
African-Americans
italics- Athletes
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Statement Never Rare Sometimes Often
19. There are people Sam Scott
I can talk to. Kim Earl
Daniel Spenser
Penny
Judy
Benjamin
Jonathan
Christina
Renee
Vanessa
Crystal
Travis
Mittie
20. There are people Daniel Christina
I can turn to. Sam Renee
Judy Mittie
Kim
Scott
Earl
Spenser
Jonathan
Benjamin
Vanessa
Crystal
Penny
Travis
*bold- African-Americans
italics- Athletes
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APPENDIX E
THE INFORMED CONSENT FORM
Purpose and Procedure ofthe Study
The purpose of this study is to investigate the role athletic participation plays in
African-American students' feelings of affiliation to the UMass community. Subjects
will be asked to fill out three short questionnaires, and to take a group administration of
the Thematic Apperception Test. Subjects will also be asked to participate in a
structured interview.
Possible Risks and Discomforts
Some of the material may evoke sensitive memories or emotions for
participants. Every effort will be made to respect subjects' responses during the
sessions, and information will be made available to subjects concerning appropriate
support services on campus and in the community should they feel they would like to
discuss their feelings about sensitive subject matter further.
Confidentiality
Responses on the questionnaires will be kept strictly confidential. Quotes from
the structured interview may be used in the paper, but the identity of the source of the
quote will be protected.
Freedom ofConsent
Participation in this study is completely voluntary. Subjects are free to
withdraw their consent and discontinue participation at any time. Those who chose to
withdraw from the study will be given full credit for their participation. All participants
have the right to know the results of the study at its conclusion if they so desire.
Inquiries
Participants are welcome to seek clarification, or ask questions regarding the
purpose or procedures of the study at any time. Please direct all inquiries to. Susan E.
Flood/ 61 1 Tobin Hall/ UMass, Amherst/ 545-3593
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I have read the informed consent form and I understand the procedures of the study, as
well as the possible risks or discomforts that may occur.
I,
print
hereby agree to participate in the above study.
Signature Date
APPENDIX F
WRITTEN FEEDBACK
Date
Dear Participant:
I would like to take this opportunity to thank you for participating in my
dissertation project. I appreciate your willingness to share your experiences with me. I
realize some of the subject matter may bring up memories that are sensitive to you, and I
appreciate your openness in sharing these with me.
As you know the purpose of the study is to investigate the experience of African-
American University students at UMass, a predominantly Caucasian University and ways
in which these students' experience may differ from the experience of Caucasian students.
My goal is to look at the role of athletics in students' lives, and how this may fit into their
feelings of affiliation with the University community. My hope is that the information
gathered from this study will be useful to University personnel in planning for, and
working with minority students in particular, to help these students get the most out of
their collegiate experience.
Once again, thank you so much. Please feel free to contact me with any further
questions you may have concerning the study or your participation. For those who are
interested, I will be happy to provide you with the results of the study when they are
available. Please send me a note in the fall in care of Psych Dept., Tobin Hall with your
address and I will send you a copy of the part of the study in which you appear.
Sincerely,
Susan E. Flood
61 1 Tobin Hall
545-3593
172
REFERENCES
Allen, W. R. (1988). Black students in U. S. higher education: Toward improved
access, adjustment, and achievement. Urban Review 20m 165-188.
Allport, G. W. (1954). The Nature of Prejudice . Reading, MA: Addison-Wesley.
Austin, B. A. (1983). Factorial structure of the UCLA Loneliness Scale.
Psychological Reports. 53 . 883-889.
Bennett, C., & Okinaka, A. M. (1989, March). Factors related to persistence
among Asian. Black. Hispanic, and White undergraduates at a predominantly White
university: Comparison between first and fourth cohorts. Paper presented at the Annual
Meeting of the American Educational Research Association, San Francisco.
Cheatham, H. E., Tomlinson, S. M., & Ward, T. J. (1990). The African self-
consciousness construct and African-American students. Journal of College Student
Development. 3U6L 492-499.
Coakley, J. J. (1990). Sport in society: Issues and controversies (4th ed.). St.
Louis: Times Mirror/Mosbey College Publishing.
Crocker, J., & Luhtanen, R. (1990). Collective self-esteem and ingroup bias.
Journal of Personality and Social Psychology. 58 (1). 60-67.
DeSousa, D. J., & King, P. M. (1992). Are White students really more involved in
collegiate experiences than Black students? Journal of College Student Development,
33(4), 363-369.
Dillard, J. M. (1989). Caribbean, Black, and Caucasian college students' perceived
satisfaction at a predominantly White university in the Southwest. Psychological Reports.
65* 1053-1054.
Dwyer, J. J. M. (1992). Internal structure of participation motivation questionnaire
completed by undergraduates. Psychological Reports. 70 , 283-290.
Eckert, P. (1989). Jocks and burnouts: Social categories and identify in the high
school. NY: Teachers College Press.
Edwards, H. (1984) The collegiate arms race: Origins and implications of the
"Rule 48" controversy. Journal of Sport and Social Issues, 8(1) 4-22.
Eitzen, D. S., & Purdy, D. A. (1986). The academic preparation and achievement
of Black and White collegiate athletes. Journal of Sport and Social
Issues, 10* 15-29.
173
Emmons, R. A. (1991). Personal strivings, daily life events, and psychological
and physical well-being. Journal of Personality 5Qm 453.472.
Flood, S. E., & Hellstedt, J. C. (1991). Gender differences in motivation for
intercollegiate athletic participation. Journal of Sport Behavior 1
4
m 159-167.
Frey, J. H. & Eitzen, D. S. (1991). Sport and society. Annual Review of
Sociology, 17 . 503-522.
Gill, D. L., Gross, J. B., & Huddelston, S. (1983). Participation motivation in
youth sports. International Journal of Snort Psychology. 14
. 1 - 14 .
Goldberg, A. D., & Chandler, T. J. L. (1989). The role of athletics. The social
world of high school adolescents. Youth and Society. 2U2Y 238-250.
Gottesfeld, H. & Burke, E. (1986). Internal power, affiliation and self-fulfillment.
Psychological Reports. 59 . 303-306.
Griffin, O. T. (1991). Strategies for Black student retention: A conceptual
Review. The Western Journal of Black Studies. 15f4T 235-241.
Guloyan, E. V. (1986). An examination of White and non-White attitudes of
university freshmen as they relate to attrition. College Student Journal. 20(4i. 396-402.
Hill, C. A. (1987). Affiliation motivation: People who need people... But in
different ways. Journal of Personality and Social Psychology, 52 ('5J. 1008-1018.
Hughes, M. S. (1987). Black students' participation in higher education. Journal of
College Student Personnel. 28 (6J. 532-545.
Hughes, M., & Hertel, B. R. (1990). The significance of color remains: A study of
life chances, mate selection, and ethnic consciousness among Black Americans. Social
Forces. 68f4T 1105-1120.
Kidd, B. (1990). The men's cultural centre: Sports and the dynamic of women's
oppression/ men's repression. In M. A. Messner and D. F. Sabo (Eds.). Sport, men, and
gender order. Critical feminine perspectives. Champaign, IL: Human Kinetics Books.
Kirshnit, C. E., Ham, M., & Richards, M. H. (1989). The sporting life: Athletic
activities during early adolescence. Journal of Youth and Adolescence, 18(4), 601-615.
Klint, K. A.; & Weiss, M. R. (1987). Perceived competence and motives for
participating in youth sports: A test of Harter's Competence Motivation Theory. Journal
of Sport Psychology, 9 , 55-63.
174
Koteskey, R. L„ Little, M. D„ & Matthews, M. V. (1991). Adolescent identity
and depression. Journal of Psychology and Christianity inm 48-53.
Lee, C. C., & Rotella, R. J. (1991). Special concerns and considerations for sport
psychology consulting with African-American student athletes. The Snort Psychologist
5, 365-369.
Leonard, W. M., & Reyman, J. E. (1988). The odds of attaining professional
athletic status: Refining the computations. Sociology of Sport Journal 5 162-169.
Lewis, J. J. (1987). Do Black students on a White campus value the universities
efforts to retain them? Journal of College Student Development. 28. 176-177.
Loo, C. M., & Rolison, G. (1986). Alienation of ethnic minority students at a
predominantly White university. Journal of Higher Education. 57(1). 58-77.
Majors, R. (1990). Cool pose: Black masculinity and sports. In M. A. Messner
and D. F. Sabo (Eds.). Sport, men, and gender order. Critical feminine perspectives
Champaign, IL: Human Kinetics Books.
Maynard, M. (1980). Can universities adapt to ethnic minority students' needs?
Journal of College Student Personnel. 21 . 398-401.
McCauley, D. P. (1988). Effects of specific factors on Blacks' persistence at a
predominantly White university. Journal of College Student Development. 29(1). 48-51.
McEwen, M. K., Roper, L. D., Bryant, D. R., & Langa, M. J. (1990).
Incorporating the development of African-American students into psychosocial theories
of student development. Journal of College Student Development. 3
1
.
429-436.
McWhirter, B. T. (1990). Factor analysis of the Revised UCLA Loneliness Scale.
Current Psychology: Research and Review. 9(1). 56-67.
Messner, M. A. (1990) Masculinities and athletic careers: Bonding and status
differences. In M. A. Messner and D. F. Sabo (Eds.). Sport, men, and gender order,
Critical feminine perspectives. Champaign, IL: Human Kinetics Books.
Messner, M. A. (1989). Sports and the politics of inequality. In M. S. Kimmell &
M. A. Messner (F.ris.Y Men's lives. NY: Macmillan Publishing.
Messner, M. A. (1989). Masculinities and athletic careers. Gender & Society.,
3(1), 71-88.
175
Moghaddam F. & Perreault, S.(1987). Individual and collective mobility
strategies among minority group members. Journal of Social Psychology. n?H) 343.
Murray, H. A. (1938). Explorations in Personality
. New York: University Press.
Murrell, A. J., & Dietz, B. (1992). Fan support of sport teams: The effect of a
common group identity. Journal of Sport and Exercise Psychology 1
4
m 7 S- 1Q
Neal, A. M., & Wilson, M. L. (1989). The role of skin color and features in the
Black community: Implications for Black women and therapy. Clinical Psychology
Review. 9(3). 323-333.
Newcomb, M. D., & Bentler, P. M. (1986). Loneliness and social support: A
confirmatory hierarchical analysis. Personality and Social Psychology Bulletin.
12(4),520-535.
Nottingham, C. R., Rosen, D. H., & Parks, C. (1992). Psychological well-being
among African American university students. Journal of College Student Development.
33(4), 356-362.
Palomares, R. S., Crowley, S. L., Worchel, F. F., Olson, T. K., & Rae, W. A.
(1991). The factor analytic structure of the Roberts Apperception Test for Children: A
comparison of the standardization Sample with a Sample of chronically ill children.
Journal of Personality Assessment. 56(31. 414-425.
Pascarella, E. T., & Smart, J. C. (1991). Impact of intercollegiate athletic
participation for African-American and Caucasian men: Some further evidence. Journal
of College Student Development. 32. 123-130.
Rhatigan, J. J. (1984). Point of view: Serving two masters: The plight of the
college student-athlete. National Association of Student Personnel Administrators, 22(1),
42-47.
Russell, D., Peplau, L. A., & Cutrona, C. E. (1980). The revised UCLA
Loneliness Scale: Concurrent and discriminant validity evidence, Journal of Personality
and Social Psychology. 39(3), 472-480.
Russell, D., Peplau, L. A., & Ferguson, M. L. (1978). Developing a measure of
loneliness. Journal of Personality Assessment, 42(3), 290-294.
Ryan, F. J. (1989). Participation in intercollegiate athletics: Affective outcomes.
Journal of College Student Development, 30(2), 122-128.
176
Schurr, K. T., Ruble, V. E., & Ellen, A. S. (1985). Myers-Briggs type inventory
and demographic characteristics of students attending and not attending a college
basketball game. Journal of Sport Behavior. 8t4^ 1 8 1 - 1 Q4
Schurr, K. T., Wittig, A. F., Ruble, V. E., & Ellen, A. S. (1988). Demographic
and personality characteristics associated with persistent, occasional, and non-attendance
of university male basketball games by college students. Journal of Sport Behavior
11(1), 3-17.
Stone, J. A., & Strange, C. C. (1989). Quality of student experiences of freshmen
intercollegiate athletes. Journal of College Student Development. W2Y 148-153.
Suen, H. K. (1983). Alienation and attrition of Black college students on a
predominantly White campus. Journal of College Student Personnel. 24(7Y 117-121.
Tomlinson, S. M., & Cope, N. R. (1988). Characteristics of Black students
seeking help at a university counseling center. Journal of College Student Development.
29(1), 65-99.
Westen, D. (1991). Clinical assessment of object relations using the TAT. Journal
of Personality Assessment. 56(11. 56-74.
Whitson, D. (1990). Sport in the social construction of masculinity. In M. A.
Messner and D. F. Sabo (Eds.). Sport, men, and gender order. Critical feminine
perspectives. Champaign, IL: Human Kinetics Books.
177


